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… rooted in Africa, global in reach … 

Robert Kotzé 
18 March 2018

Celebrating 25 years of international relations at Stellenbosch 
University is a momentous achievement and it is even more 
significant as we are rejoicing this accomplishment during the 
University’s centenary year! 

Reflecting on the 25 years is no easy task, despite being involved 
since the establishment of the Office for International Relations in 
July 1993. 

When reflecting – “thinking deeply or carefully” – one can list the 
historical milestones, the contributions of SU rectors, the growth 
in student mobility, the ever-expanding SU partnership landscape, 
the impact on the institution and the lives of staff and students. 
The list becomes long, even so the questions and the         
not-to-be-ignored “could have”, “should have”, “might have” 
considerations…. 

Reflect, however, also means to throw back light or sound or to 
show an image of or to embody or respresent something in a 
faithful or appropriate way. 

Over the years SU’s international office/division gradually             
reflected the sound and light of internationalisation successfully 
throughout the university community to the benefit of staff and 
students as well as reflecting internationalisation rays from the 
various environments to the broader international Higher          
Education sector. 

The establishment the Office for International Relations 25 years 
ago reflects the foresight of the then Management to proactively 
establish a mechanism to respond to the return of South Africa to 
the international arena. Although some, myself included, at times 
questioned the relatively slow pace of internationalisation at SU, 
the approach reflects well on the institution’s commitment to 
perform its higher education role within the various national 
political, socio-economic, cultural and educational realities and 
developments. Instead of embarking on a wide-ranging financially   

lucrative internationalisation path, the focus remained on more 
appropriate redress and development initiatives. 

From small beginnings, the focus soon shifted to receiving             
international students with the first groupd of 14 students from 
Leiden University in February 1994. At that early stage the then 
International Office was tasked with navigating through                
administrative systems, setting up support structures and            
unlocking the “Town and Gown” to a steadily growing number of 
international students. Achieving a high level of service delivery 
reflects great credit on all the staff members over the years, not 
only in the international division, but throughout the institution. 

The successful service platform reflected well on the International 
Office resulting in it being expanded into the Postgraduate & 
International Office. Supplementing existing international student 
support structures to enhance postgraduate studies in general 
was again a clear reflection of an institutional commitment to the 
success of our students. 

Including Internationalisation as one of the seven institutional 
strategic priorities unlocked new opportunities. Reorganising the 
Postgraduate & International Office into Stellenbosch University 
International with its five dedicated centres within three months 
not only reflects well on SU’s desire to be a global HE role-player, 
but also on the agility and commitment of the staff complement. 
Yes, it did stretch many, but it is creating a space for SU                 
International to engage with the university community in            
developing the first institutional strategic plan for                            
internationalisation. Watch the reflection – in both senses - next 
year! 

Edition 5 of INTOUCH reflects the diversity of SU’s international 
activities, our partnerships and involvement on the continent as 
well as globally. I invite you to enjoy reading and reflecting about 
internationalisation at SU. I trust it will reflect well on the 
prospects for the next 25 years of international relations at 
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Stellenbosch University (SU) acknowledges its inextricable connection with generations past, present and future. In the 2018 Centenary Year, SU celebrates its many 
successes and achievements. SU simultaneously acknowledges its contribution towards the injustices of the past. For this we have deep regret.  We apologise 
unreservedly to the communities and individuals who were excluded from the historical privileges that SU enjoyed and we honour the critical Matie voices of the 
time who would not be silenced. In responsibility towards the present and future generations, SU commits itself unconditionally to the ideal of an inclusive 
world-class university in and for Africa. 
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Alison April, Oud-Matie and holder of a 
MA degree in Political Science, was appointed 
Coordinator and later Deputy Head of the Interna-
tional Office from 1995 to 1999. She now lives with her 
husband, Jean-François and two children in Brussels, Belgium. 
Before moving to the capital of Europe, she lived in Germany and 
Switzerland. While Alison feels integrated and at ease in her host country, she 
remains firmly rooted in South Africa. The journey with SU is continuing as she has 
recently been appointed as the university’s representative in the Benelux countries.

From the beginning… 
My four year journey at the International Office started with an 
overseas phone call from Prof Walter Claassen, the then Vice- 
Rector for Research, who proposed that I join the newly 
established Office for International Relations. I had recently gradu-
ated from Stellenbosch University (SU) and he had tracked me 
down in France where I was doing the “European work-travel 
experience”. Once back in South Africa, I decided to return to the 
familiar surroundings of Stellenbosch and join Robert Kotzé, 
founder and head of the office. What followed was to be an 
enriching and very rewarding time.   

When I resumed my position in October 1995, I immediately 
sensed that it was the opportune time to extend SU’s reach 
internationally. After our first democratic election in 1994 doors 
were opening and there was increasing interest from different 
fronts to forge links with South Africa.  Walter Claassen and 
Robert Kotzé had been preparing the way since 1993 when the 
Office for International Relations was founded and once the 
political landscape changed, SU was ready to engage with         
counterparts in higher education globally. 

Within the first week of being on the job, the office received a 
foreign delegation. Visiting delegations would become a regular 
feature on our calendar. Delegations were not only from             
universities, but also from the business community, the political 
sphere, associations and dignitaries. Two memorable visits were 
the 30th anniversary tour of the family of the late Robert Kennedy 
and the visit of Queen Beatrix of The Netherlands.  

Those initial years were also spent laying the foundation for 
internationalisation at SU. The excitement and optimism of 
building and developing the office was countered by hours of hard 
work as we shaped policies and positioned the International 
Office as a valuable asset of the university. Together with the 
administrative staff we had to find ways to adapt an administrative 
system that supported international student mobility. We also 
initiated conversations with academic staff as we were welcoming 
an increasing number of international students into our lecture 
halls and laboratories across faculties. 

If we were burning the midnight oil, it was because we were 
mostly occupied by practical tasks during office hours. Before our 
office appointed additional staff, Robert and I did all the              
correspondence before the students arrived, collected them from 
the airport, organised their accommodation, did the orientation, 
helped to get them registered, assisted with medical insurance, 
liaised with Home Affairs and provided a listening ear if there 
were any problems or if students needed some cheering up.  

In 1996 we established the International Student Organisation of 

Stellenbosch (ISOS). The organisation allowed international 
students to get together around social and cultural events. The 
Belgian students introduced us to the Cantus – an evening of 
singing and drinking beer, we had weekly meetings in De Akker (a 
local student pub), we organised international evenings with 
students cooking meals from their home countries and we visited 
interesting places like Robben Island and Parliament. The students 
also started a weekly social project reaching out to a group of 
children in the township of Khayamandi. 

Of course, where there are students there is never a dull moment.  
I recall wanting to learn the names of all the international students 
and finding it rather challenging to memorize the name of a 
Madagascan student who had a surname consisting of 23 letters 
(yes, I learnt his name off by heart!), the call from the police 
station in Cape Town in the early hours of the morning asking me 
to collect a student after he was involved in a brawl, numerous 
student romances with a few ending in marriage and the funny        
(sometimes awkward) misunderstandings when the English 
language is not one’s mother tongue. 

I am still in touch with a number of international students who 
studied at SU in the late 1990s and years later, many will say that 
the time spent in Stellenbosch was special and one of their 
fondest memories.  

During my years at the International Office, I learnt the                
importance of building and maintaining good relations with 
partner universities. At the time, links with universities in Belgium, 
The Netherlands and Germany were particularly strong. A 
noteworthy partner was KU Leuven with the then Dean of 
Agriculture, Prof Vic Goedseels (he later held the position of Vice 
Rector) driving relations. Over a period of more than two 
decades, the two universities have increased staff and student 
mobility, introduced joint degrees and intensified research         
collaboration. The partnership culminated in a preferential 
partnership in 2015.  

As one of the first offices dedicated to internationalisation in the 
higher education sector,  SU also played a leading role in bringing 
together counterparts on other SA campuses both in the 
Western Cape and nationally. This gave rise to opportunities for 
networking, advocating our work with the authorities and sharing 
good practice. 

Working at the International Office (today SU International) 
afforded me the opportunity to stretch my mind, broaden my 
world view and connect with people from different backgrounds 
and cultures. I take great pride in the part I could play in SU 
International’s illustrious 25 year history. 
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M a g d a 
Fourie-Malherbe 

is Professor of Higher 
Education Studies in the Centre for 

Higher and Adult Education. She holds 
qualifications from the University of the Free State 
and Stellenbosch University, and has worked for 30 
years at various higher education institutions in 
South Africa as researcher, lecturer, supervisor and 
administrator. Her research foci include higher 
education governance, leadership and management, 

student success, and transformation.

 higher education in South Africa
Reflections on 25 years of 

Since 2015, mainly due to RhodesMustFall and FeesMustFall, and 
the subsequent hype around free higher education, higher educa-
tion (HE) in South Africa (SA) has been in the spotlight. These 
events elicited a wide variety of responses – both positive and 
negative -from the public at large, and could overshadow the 
actual achievements of the sector. Hence, reflecting on the 
development of HE in SA over the past 25 years, may help us gain 
a more balanced perspective.  

Firstly, one must acknowledge that the SA HE system in2018 is 
vastly different from the system we had in 1993.  Secondly, some 
key accomplishments of the system over this time period should 
be celebrated.  Yet, one also needs to acknowledge that our HE 
system has, in some respects, underperformed, and is currently 
under pressure.  

One of the major achievements is the restructuring of the institu-
tional landscape. In the early 1990s there were 36 public higher 
education institutions in South Africa, differentiated in terms of 
function (universities and technikons), population groups (Black, 
White, Coloured, Indian), language (English, Afrikaans) and respon-
sible authority. Eight different government departments 
controlled the different types of institutions. Forging a single 
co-ordinated system from such an unequal and disjointed 
conglomeration of higher education institutions was no mean feat. 
The major policy instrument that created a new institutional 
landscape for South African higher education was the National 
Plan for Higher Education (NPHE) (2002). The mergers and 
incorporations that resulted from the implementation of the 
NPHE led to the forming of 23 public higher education institu-
tions, of which 11 were classified as traditional universities, six as 
comprehensive institutions (the result of the merger of a universi-
ty and a former technikon) and six as universities of technology.  
Later, three new universities were established, for the current 
total of 26 public universities.  Over the past decade more private 
higher education institutions have also been established.  With a 
few exceptions, they remain small, offering a narrow range of 
programmes. But in spite of the major restructuring of the higher 
education system, inequities remain. Whereas some of the 
traditional universities are among the top institutions in Africa, 
and even feature on global university rankings,  others, particularly 
historically black and rural institutions, are struggling, mainly 
because of failing to attract high quality staff and students and 
research funds. 

A second major achievement was the widening of participation in 
higher education. In 1994 there were 525 200 students in public 
higher education, but the participation rates were highly unequal 
for the different population groups.  Whereas the participation 
rate for Whites was as high as 70%, only 9% of the Black and 13% 
of the Coloured 18-24 year old cohort respectively participated 
in higher education. As can be expected, the first priority of the 
new democratic government was to address this; hence, equity 
and redress were important principles of the Education White 
Paper of 1997.  While participation in higher education of 
previously underserved groups did increase over the past 25 
years, the expected massification of South African higher educa-
tion did, however, not occur. In 2015 there were almost double the 
number of students in the public HE system compared to 1994 
(985 212 students), increasing to just over 1 million students 
currently. While the participation rate for Blacks has significantly 
risen to 16%, the overall participation rate in 2015 was still only 
19%.  This is far lower than what is required for sustainable 
economic development, and it seems unlikely that the National 
Development Plan target of a 30% participation rate with more 
than 1.6 million students in the system will be realised by 2030. 
The rapid growth in student numbers in the public higher educa-

tion system has contributed to one of our major challenges: the 
lack of student success.  According to the latest CHE figures 
(2015), only 30% of students enrolled for three-year degrees got 
their qualifications in regulation time, while more than 40% 
dropped out. Getting as many students as possible into universi-
ties means little if they don’t graduate. This is hugely wasteful in 
terms of finances and human resources.  Higher education institu-
tions has responded to this challenge in various innovative ways: 
bridging and extended degree programmes, academic develop-
ment initiatives, and a wide range of student support in both 
curricular (tutor programmes) and co-curricular (mentor 
programmes) environments.  Nationally, an innovative proposal by 
a CHE task team for undergraduate curriculum reform (2013) 
that could go a long way to address this problem has so far elicited 
little response from policy-makers.  

A third major achievement has been the implementation of a 
comprehensive system of external quality assurance, encompass-
ing programme accreditation, institutional audits, national reviews 
and quality promotion.  In the first cycle of institutional audits all 
public higher education institutions, and a number of private HE 
institutions were audited – a massive exercise.  The second audit 
cycle focused on quality enhancement, with the emphasis on 
student success. The third cycle of institutional audits is currently 
being planned.  Institutional audits and programme accreditation 
directly impacted on HEIs and necessitated the establishment of 
divisions for programme planning and quality assurance; at the 
same time it put the quality of the core functions of HEIs firmly on 
the institutional agenda.  

Related to external quality assurance was the development and 
implementation of the National Qualifications Framework with its 
three sub-frameworks, with the Higher Education Qualifications 
Sub-Framework published in 2013.  Developing a single coherent 
framework for HEqualifications, which created a set of parameters 
for all HE offerings, was a major achievement contributing to 
academics rethinking the purposes of qualifications and how their 
programmes contribute to the development of certain types of 
knowledge, skills and attitudes.  

Other major achievements of the system over the past 25 years 
include strengthening the quality and quantity of research 
produced by SA HEIs, larger numbers of postgraduate students, 
and promoting the scholarship of engagement. 

While much has been achieved in South African HE, more innova-
tive thinking, brave leadership and hard work are required to 
safeguard this precious resource for the future.
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As humans we’ve always lived in relation to each other – 
whether in small local groups of hunters/gatherers or in virtual 
social networks that connect us with strangers around the world.  
In many ways the realities of geo-political developments in current 
times are simply a variation on past human history, albeit with 
graver issues that confront human kind. The increasing divides and 
polarizations faced in many societies point to the pressing need to 
intentionally address intercultural competence development at all 
levels of education.  This commentary highlights key aspects of 
intercultural competence, sets forth three value propositions 
related to intercultural competence and concludes with the 
bigger picture of the role of higher education in promoting peace 
and international understanding.   

What is Intercultural Competence? 

Over six decades of scholarly work have been undertaken on the 
concept of intercultural competence. My research resulted in one 
of the first research-based definitions and frameworks of                
intercultural competence (Deardorff, 2006, 2017) which is          
essentially defined as effective and appropriate behavior and 
communication across difference, whatever that difference may be 
(ethnic, gender, socio-economic, religious, and so on).  Further, 
intercultural competence is a lifelong process (beyond one     
experience) that must be intentionally addressed (beyond one 
training or class) as such competence does not generally occur 
naturally. This means intercultural competence must be integrated 
within all levels of education, with particular attention to teacher 
education.  In addition, higher education institutions need to reach 
beyond classrooms and into the community to engage with all 
stakeholders in developing intercultural competence.  

Three Value Propositions  

Here’s a burning question, especially given the current global 
socio-political climate:  What is necessary for humans to get along 
together? This is the question that I’ve spent the last decade 
researching and exploring through the concept of intercultural 
competence. Upon further reflection of the literature around this 
concept, I’d like to put forth three value propositions that could 
transform higher education at its ver

Extend Respect. 
Respect, which means truly valuing the other as a fellow human, 
needs to be at the heart of human interactions. Some languages 
use the term “honor” – honoring others which is about valuing 
humans and ensuring their rights as humans. Regardless of wheth-
er we agree with each other, we need to humanize the other, even 
and especially when it is difficult. One of the surest routes to 
violence is when we dehumanize others and consider them as less 
than human. In looking back at history, we can see countless 
examples of what happens when humans are categorized as less 
than human – rather through slavery, through war, genocide, or 
through gross violations of the human spirit. Respect, then, must 
be at the core of all we do. Respect resists categorization of 
others. A key element in respect is mutuality – how much are we 
able to learn from each other?  y core, providing a foundation for 
peace and understanding:  

Enact Ubuntu. 
Ubuntu, initially a humanistic value originating from South Africa, 
sees humanity as bound together. Literally, this value means that a 
human is human through others. Desmond Tutu further explained 
this term in the following way: “Ubuntu speaks particularly about 
the fact that you can’t exist as a human being in isolation. It speaks 
about our interconnectedness. You can’t be human all by yourself, 
and when you have this quality – Ubuntu – you are known for 
your generosity. We think of ourselves far too frequently as just 
individuals, separated from one another, whereas you are connect-
ed and what you do affects the whole World. When you do well, it 
spreads out; it is for the whole of humanity. Other cultures have 
similar concepts such as kizuna (Japanese), siratulrahim (Malay) and 
alli kawsay and nandereko (Andean). This concept also highlights 
the importance of seeing from other cultural perspectives, so 
there is not a reliance solely on concepts within one culture to de 
ne values in human                 interactions. At the post-secondary 
level, many universities espouse the concept of “global citizenship” 
which is in a similar vein and yet, this value of Ubuntu goes even a 
step further to a deeper identity of an interconnected human 
being, living in community, with community being defined both 
locally and       globally. This implies a paradigm shift for many from 
the traditional “us” vs. “them” to an expanded identity of “we’re in 
this together,”  with a deeper sense of interconnectedness, 
beyond individual identity. 

Encourage Neighborliness. 
Neighborliness is a term not often found in current Western 
literature and yet this value dates back to the earliest days of 
humanity. Ancient literature discusses the importance of loving 
one’s neighbor – of not only being in relation with each other but 
in the resulting actions that occur through neighborliness- and in 
the end, literally loving one’s neighbor. Both Confucius and Jesus 
commanded “Love thy neighbor as thyself.” Religions note the 
importance – and even centrality – of loving one’s neighbor. This is 
not just the purview of religion though. In the 17 century, famous 
Enlightenment             philosopher John Locke stated, “To love our 
neighbors as ourselves is such a truth for regulating human 
society, that by that alone one might determine all cases in social 
morality.” How do we behave toward our neighbors, locally as 
well as neighbors globally? What does it mean to be a “good 
neighbor?” Even more than that, how might the world be different 
if humans practiced actually loving their neighbors (which includes 
enemies) and putting others’ needs as equal to one’s own? Martin 
Luther King Jr.’s mentor, Howard Thurman, observed that “The 
first step toward love is to a common sharing of a sense of mutual 
value and worth. This cannot be discovered in a vacuum or in a 
series of artificial or hypothetical relationships. It has to be in a 
real situation, natural, free.” Thus, it is important for higher educa-
tion to provide  real-life situations and contexts in which                  
neighborliness can be practiced so that such experience goes 
beyond the academic classroom to ones that have the potential 
for building lasting relationships, expanding one’s capacity to love, 
and in the end, for making a lasting investment toward building a 
more peaceful world.  

Reflections on the Importance of Intercultural 
Competence in Higher Education
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Darla K. Deardorff 
Duke Uinversity 
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Concluding Thoughts 

The challenges confronting us as humans are many –as are the 
opportunities, and I’d like to sum up both with one word: Balance. 
Restoring or achieving balance is at the core of many of the 
world’s issues such as geopolitics, the environment, injustices, 
poverty... and therein also lies opportunity. To that end, what is the 
role of higher education in addressing the imbalances that face us 
as humans, imbalances that exist between nations and continents, 
imbalances that exist in local communities, and imbalances that 
exist in the environment? What are the opportunities presented 
through these imbalances and how might higher education 
integrate such opportunities?  

Inspirational leaders such as Mandela, King, Gandhi – as well as 
scholars of today such as Appiah and Moisi – have provided insight 
into how to proceed: to give dignity to each human being, to go 
beyond a focus on ourselves as individuals to embrace our       
broader humanity– so as not to reinforce the status quo, or to 
perpetuate the divide between the haves and the have- nots. As 
Mandela noted, education is truly the most powerful weapon we 
have to change the world.  Higher education can play a key role in 
changing the world through embracing a vision of truly caring for 
each other as humans sharing this planet, through building deeper 
relationships, through living in authentic community with each 
other- community that upholds human dignity for all. As we look 
to the future, let’s (re)think about what it means to be true global 
citizens of the world, living out underlying values of respect, 
Ubuntu, and neighborliness as we keep this bigger picture in mind 
– of ultimately bringing balance to this world in which we live, and 
of what it means to instill students and all those connected to us, 
with not just the knowledge to succeed but with all that is            
necessary to succeed together in the future that tomorrow holds.  

*Adapted from Darla K. Deardorff The Big Picture: Reflections on the Role of 
International Educational Exchange in Peace and Understanding (2015). All Azimuth 
Journal of Foreign Policy and Peace (Turkey)
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These three core value propositions – of extending respect, 
enacting Ubuntu, and encouraging neighborliness – are                 
interconnected and can be the basis of developing intercultural 
competence in moving forward and fulfilling the broader role of 
building a more peaceful world. Implementation will not                
necessarily be easy though, since each of these three values imply 
hard work, especially when confronted with the harsh realities of 
existing tensions and conflicts. Rather than give up or shy away, 
though, these are the instances when higher education can play an 
even more vital role in peacemaking when embracing these core 
values

What does this mean for higher education?  Educators need to 
focus on ALL students, not just those privileged enough to study 
abroad. This means intentionally working with teachers so that 
they are adequately prepared to guide students in their                   
intercultural learning – meaning that teacher education becomes 
an absolutely essential focal point for promoting peace. This 
means academics at higher education institutions need to be 
better prepared as well, through faculty development                  
opportunities to enhance their own intercultural competence. 
This means infusing the curriculum at all levels of education with 
intercultural and international dimensions – beyond adding a 
reading or lecture – but in addressing the proposed value             
propositions throughout the curriculum, regardless of discipline.  

In looking more broadly and reflecting on what we’ve learned and 
what may be needed in the future, some common themes emerge: 
 

Focus on building community. 
It’s about community, about learning from each other and not just 
learning from the holders of knowledge. It’s about truly valuing 
each other – beyond the confines of one program or institution. 
How will we work together within our local communities? Within 
the global            community?  What are our obligations to each 
other? And what is necessary for us to get along together, wheth-
er locally or globally?  

As we build community,  let’s engage in authentic 
mutual dialogue with the goal being not to necessarily 
reach agreement – or to further a one-sided message- but to 
mutually enrich our understanding of each other, and the world, 
and so doing, being willing to be changed through the dialogue. 
Such dialogue requires listening for understanding, instead of 
judgment, response, or analysis.  

As we engage in dialogue, let’s approach each other 
with cultural humility – as we strive to truly 
respect and value each other and understand that our way of 
seeing the world is just one way, that our knowledge is not the 
truth and acknowledge that there are multiple truths.  

Twenty-five years ago, in 1993, a political scientist named Samuel 
Huntington wrote this of the future: “It is my hypothesis that the 
fundamental source of conflict in this new world will not be 
primarily ideological or primarily economic. The great divisions 
among humankind and the dominating source of conflict will be 
cultural. Nation states will remain the most powerful actors in 
world affairs, but the principal conflicts of global politics will occur 
between nations and groups of different civilizations. The clash of 
civilizations will dominate global politics. The fault lines between 
civilizations will be the battle lines of the future.” Huntington’s 
subsequent book in 1996, Clash of Civilizations, led to a flurry of 
criticisms and responses, two of which I want to share briefly with 
you as a way of thinking about the future and framing some 
possible rethinking about the role of higher education in               
promoting peace and understanding.  

A Ghanaian-British-American philosopher named Kwame          
Anthony Appiah rejected the notion of a clashing world, and while 
recognizing the serious differences that exist, he admonishes us to 
stop thinking of the world as “divided between the West and the 
Rest, between locals and moderns, between Us and Them.” Rather, 
we need to remember the powerful ties that connect people 
across religions, culture and nations. The way forward, according 
to Appiah, is through mutual respect and understanding among the 
world’s people and as idealistic as that may sound, he suggests that 
this can occur through the recognition that every person matters, 
that each person has a right to a life of dignity. This underscores 
the value proposition of respect, which I discussed previously. 
Seeking understanding does not mean seeking agreement, he goes 
on to say, and this understanding occurs through mutually            
enriching dialogue in which we remain open to being changed by the 
other, not trying to get others to agree with us. In so doing, we 
recognize our obligation to each other. So, one question is how do 
we engage others in mutually enriching dialogue? How can such 
dialogue become more integral to higher education? And more 
importantly, how can we all remain open to being changed by 
others when we encounter difference – and similarity?  

A second response to this clash of civilizations comes from a 
French political scientist and founder of the French Institute of 
International Affairs, Dominique Moisi, who explored the 
far-reaching emotional impact of globalization through what he 
calls the clash of emotions. He observed three common               
responses to globalization –hope, humiliation and fear- and 
suggests that in order to understand our changing world, we need 
to confront emotion – in ourselves and in society. In fact, he goes 
so far as to say that emotional frontiers will become as important 
as geographic frontiers, and calls for the mapping of the                 
geopolitics of emotions. The way forward for Moisi is three-fold: 
1) teach history and culture so as to better understand the 
context of emotion; 2) gain greater self-knowledge; and 3) 
transcend beyond fear and humiliation to embrace a hopeful 
future.  This sets forth a clear agenda with implications for higher 
education. 

Looking to the Future: 
The Bigger Picture  
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It is patently true that perfect academic objectivity may prove 
elusive. It is simultaneously accurate that researchers do not 
always agree and that domain-specific paradigms may differ 
distinctly. But herein lies, perhaps paradoxically, the three most 
dominant unique selling propositions for universities in a global 
context: 

1. The fundamental DNA in universities of scientific methods of
   inquiry, structured through myriad perspectives in a range of  
   fields of study. 
2. The cognitive agility and appetite of the intelligentsia for
   meaningful debate. 
3. The neutral convening space universities may offer disparate 
   groups for purposeful collaboration. 

Naturally, obsolete and stilted master-student engagements with 
didactics based on memory assessment cannot survive. It must 
give way to complex problem dissolution, if for no other reason 
than that memory has become a physically portable commodity. 
The erstwhile by-products of universities, such as the anecdotal ‘I 
learnt how to think, solve problems, make decisions and work 
with others’ may well become the future core offering of leading 
higher learning entities. 

Furthermore, there is a growing sense that many governments no 
longer represent the real-time needs of the citizenry. With 
elections often in 5-year cycles in an epoch of unceasing, dynamic 
change, citizens are progressively expressing their dissatisfaction 
in a global rise of world protests.  The fact that South Africa rates 
among the protest capitals of the world illustrates the growing 
discontent as social exclusion and marginalization escalates. With 
economic growth rates nowhere close to required levels for the 
alleviation of poverty and unemployment, the country can ill 
afford further loss of productivity due to social unrest. For that 
reason, a more comprehensive global model for engagement 
should also include representative bodies that enrich active citizen 
participation. 

With the enhanced role of academia and improved citizen  
engagement through alternative platforms and channels, a  
quintagonal model emerges that presents a more balanced form 
of global engagement. 

Such a quintagonal model introduces vast opportunity for Higher 
Education to drive a more cogent and scientific approach to 
societal development. It presents an opportunity for 
evidence-based rather than ideology-driven solutions to              
addressing poverty and unemployment in developing economies. 
This is particularly pertinent in an era of fake news, post-truth, and 
the increased frequency of reference to ‘so-called experts’ as an 
apparent means of undermining intellectual pursuits in favour of 
inane ideological platitudes. South Africa has highly rated and 

globally recognized scientific research institutions and a citizenry 
hungry for meaningful and respectful connection. To harness these 
opportunities, higher education institutions must forge closer 
relationships with global business and global citizens, both of 
which offer wisdom and insight that may create a more balanced 
and future-oriented society. 

Higher Education presents the best opportunity for the              
generation and dissemination of the new knowledge required by a 
new era. As intellectual homes for artists of epistemology, 
competitive universities of the future will take on a spectrum of 
shapes and sizes, all subject to institutional strategic proclivity. By 
failing to express such strategic decisions timeously, many           
uncompetitive universities (competition is often foreign to  
university parlance) will find themselves within the futures that 
are already being designed by leading higher education institutions 
today. The future of universities, therefore, is (like all other 
pursuits of the future) a rich picture of multiple, simultaneous 
futures and not linear, singular, expirational futures. The university 
of the future will not only compete against its current self, but will 
also contend with a broad gamut of new entities in the sector. By 
presenting a world in flux humbly with structured methods of 
scientific inquiry within ideology-agnostic convening spaces of 
trans-disciplinarity, Higher Education may dramatically escalate its 
influence in the global dialogue. It has the opportunity now to 
move its internationalization beyond the realms of academe and 
to reduce the liturgical distance between itself and other global 
role players by addressing the biggest questions of our collective 
futures. As extensive as the expanse of new knowledge may 
already appear, scientific curiosity (entrenched in the DNA of 
leading future universities) will ensure that the future remains 
fertile with possibility. Such fecundity renders moribund the 
onslaught of ignorance and the lowest common denominator. It 
offers hope in times of seemingly overwhelming complexity. The 
future is already a-symmetrically structured in favour of               
imaginative universities. 

Dr Morne Mostert is Director of the Institute for Futures Research, a strategic 
foresight unit at Stellenbosch University.  (morne@ifr.sun.ac.za)

A unique selling proposition for the future of Higher Education 
MORNE MOSTERT 

Government

Academia Citizen
participation

LabourBusiness

Fig. 4 Quintagonal model of global engagement (Mostert,M.)
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Universities and the broader ecology of higher education              
institutions exist in an increasingly fluid competitive global 
context. Governments are demanding greater access while 
simultaneously reducing funding. Employers are expanding their 
expectations for employability readiness levels while bemoaning 
the exponential increase in their internal learning and develop-
ment requirements. At the same time Labour is unequivocal in 
their call for enhanced continuous professional and technical 
development sponsored by employers. National systems of 
innovation are becoming core to national competitiveness indices 
as one of the metrics of attractiveness for foreign direct invest-
ment flows. Simultaneously civil society organisations are 
introducing an ever-increasing number of social issues onto the 
agenda of universities and demanding socially relevant research 
and greater overall social consciousness from institutions of 
higher learning. International ranking systems are extending their 
influence as leading universities compete globally for the brightest 
students, the most curious and prolific researchers and the most 
talented professional support staff. Under these conditions, the 
world is experiencing unprecedented, rapid and dramatic societal 
adjustment in an era that may be described as VUCASSU (Volatile, 
Uncertain, Complex, Ambiguous, Self-interested, Simultaneous and 
Utilitarian). It is therefore with a substantial degree of justification 
that one might wish to revisit the role of universities in the society 
of the future. 

I was privileged to represent ‘the employer’ i.e. business, as a 
member of the International Labour Organisation (ILO)               
international panel of experts in Geneva recently, on invitation 
from the International Organisation for Employers (OIE), the 
‘global voice of business”. This followed an IFR paper presented at 
the ILO in Turin on future competency requirements and one at 
the OIE in Madrid, now known as the Madrid Scenarios, which was 
the working paper for the South African national dialogue on the 
Future of Work. 

The ILO is a significant input for the conceptualisation of future 
universities as it represents the interests of current and future 
employees across the globe and is the only tripartite U.N. agency. 
It consults on a tripartite structure with Labour, Government and 
Business. 

The representation of the three global role players is a prima facie 
indication of representivity, but further investigation exposes a 
potentially more opaque reality, especially in developing econo-
mies. 

In South Africa, this global structure is in desperate need of 
further interrogation. According to the Global talent Competi-

tiveness Index (GTCI), published by INSEAD, South Africa scores 
among the worst in the world in terms of the quality of two of the 
three relationships in the model (in an index of 118 countries): 

1. Between Business and Government:101/118 
2. Between Business and Labour:118/118 

Yet, in the relationship between Government and Labour, with the 
governing South African tripartite alliance of the ANC with 
COSATU and the SACP, it may be argued that South Africa scores 
among the best the world (not measured in the GTCI). It is 
noteworthy that even the newly elected ANC President, Cyril 
Ramaphosa, although now a darling of the market, was the first 
Secretary of the National Union of Mineworkers and was the 
conference organizer of the preparations leading to the formation 
of the Congress of South African Trade Unions (COSATU). 

The numbers reveal a significant imbalance within the apparently 
poised model. For Business, the model is skewed dramatically in 
favour of the other two parties, which may explain the lamentably 
low international rating for South Africa on ease of doing business.  

If one accepts the premise of the VUCASSU world, a key question 
emerges: Which entity in society is primarily responsible for 
producing the new knowledge that will enable the new emerging 
society? It is unlikely that such new knowledge will emanate from 
the three entities in the structure above, as all three conduct 
research mainly in their own interest, although they purport to 
exist in the interest of society. 

The entity most saliently responsible for the creation of new 
knowledge is Higher Education, i.e. universities and other research 
institutions. Business, Government and Labour do consult 
academia, but to paraphrase Pulitzer and Nobel Prize winner Saul 
Bellow, "When (they) ask for advice, (they) are usually looking for 
an accomplice." This distortion creates a model represented in 
the diagram below: 

101/118

101/118

1/118

101/118

101/118

1/118

Government

LabourBusiness
Government

LabourBusiness

Government

LabourBusiness

Fig. 1 Current ILO engagement

Fig. 3 Distorted partisan research

Fig. 2 Relationship scores in the tripartite model
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Located just 12 miles north of Chicago, Northwestern Universi-
ty in Evanston, Illinois, is a leading private research university with 
a strong interdisciplinary culture and a commitment to teaching 
excellence. The university consists of 12 schools and colleges with 
additional campuses in Chicago and Doha, Qatar. With an annual 
budget of $2 billion, annual sponsored research awards of $676.5 
million, and more than 90 school-based centers and 50+               
university research institutes and centers, the university is 
dedicated to creating knowledge across all fields. Northwestern is 
known for its research strength in areas such as neuroscience, 
nanotechnology, biotechnology and the development of new 
drugs. Times Higher Education World University Rankings placed 
Northwestern as 15th in the United States and 20th in the world 
in 2018. Northwestern enrolls more than 20,000 students and 
employs over 3,300 full-time faculty and 5,700 full- and part-time 
staff across its three campuses. 

Northwestern’s international profile is well established. The 
university takes in 5,500 international students and scholars 
annually, has more than 80 international partners in 40 countries, 
and sends 2,850 undergraduate and graduate students abroad 
each year. Some international collaborations for student mobility 
that Northwestern has in common with Stellenbosch University 
are: Humboldt University Berlin (Germany), Sciences Po (France), 
Erasmus University Rotterdam (Netherlands) and ETH Zurich 
(Switzerland). Northwestern also is dedicated to collaborating 
with the best institutions and scholars in the world to advance 
cutting-edge research and help solve some of the most intractable 
global problems. Northwestern's Buffett Institute for Global 
Studies, which received a $100 million gift from Roberta Buffett 
Elliott in 2015, addresses critical global issues through                  
collaborative research, public dialogue and engaged scholarship. 
Programmes and groups focus on diverse issues such as human 
rights, migration, global health, technology, peace and conflict. 

Stellenbosch University’s (SU) relationship with Northwestern 
University spans more than a decade as the first formal agreement 
was signed in April 2005. The aim of the agreement was to 
facilitate and establish cooperative relations and promote the 
enrichment of both universities’ teaching programmes. The         
agreement was regarded as the initial step in the establishment of 
stronger linkages between Stellenbosch and Northwestern in the 
form of student and faculty exchanges and research                      

collaborations. The partnership began with an 11-week tailored 
programme around the theme of public health in South Africa for 
undergraduate students from Northwestern. Now known as the 
Public Health and Development in South Africa program,         
Northwestern first sent 16 students to participate in this program 
at SU in spring 2005. Highlights of the program include            
in-classroom instruction from prominent guest lecturers, site 
visits to local health facilities and community organizations, and an 
immersive excursion to Kruger National Park. Some themes of 
the program are: 

•Public Health in South Africa 
•Development Perspectives on Health in South Africa 
•Contemporary South Africa: A Political Economy Perspective 
•South African Culture, Language, and Identity 

The short programme has been running successfully for 12 years.  
The initial agreement also made provisions for medical students 
from Northwestern University to do clinical rotations at 
Tygerberg.  

In March 2016, a new agreement was signed to support the 
ongoing activities in the partnership as well as to support new 
activities, such as a student exchange. There has also been 
developing collaborations in the field of biomedical science, such 
as the Global Healthcare Technologies program, which allows 
undergraduate engineering students to gain hands-on experience 
by working directly with South Africans to design technologies to 
improve health outcomes. This new collaboration also includes 
faculty cooperation between SU’s faculties of Engineering and 
Medicine and Health Sciences with Northwestern University. 

http://www.northwestern.edu/ 

https://www.timeshighereducation.com/world-university-rankings 
/northwestern-university  

http://www.northwestern.edu/international-relations/news/2018/ 
stellenbosch-partnership.html
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The University of Florida traces its origins back to the very 
start of publicly funded higher education in the state. In 1853, 
shortly after Governor Thomas Brown passed a bill offering 
financial support, a man called Gilbert Kingsbury opened the East 
Florida Seminary. This eventually merged with the former Florida 
Agricultural College, the St Petersburg Normal and Industrial 
School and the South Florida Military College in 1905 to become 
the new University of the State of Florida. The relevant legislation 
was known as the Buckman Act and its originator, Henry Holland 
Buckman, is honoured in the university’s Buckman Hall.  Major 
developments soon followed. In 1906, the Florida Museum of 
Natural History was incorporated into UF. This represented a 
commitment to the study of biological diversity still significant 
almost a century later in 2000, when the McGuire Center for 
Lepidoptera and Biodiversity was established as having one of the 
largest collections of butterflies and moths in the world. In 1909, 
President Albert Murphree reorganised the separate colleges 
under a single mission and greatly expanded the size of the  
institution, with an annual intake rising from 200 to over 2,000. 
Major developments in the 20th century include the creation of 
the Colleges of Medicine and Nursing in 1956 and a teaching 
hospital two years later. By building on these, UF is now the only 
university in the country, which incorporates six different         
healthcare colleges on a single campus. A different landmark was 
reached in 1968, when the first ever “Gator” took part in the 
Olympics.  Since the millennium, the university has remained at 
the forefront of research in many areas, often through high-profile 
international collaborations. In 2002, it led a consortium of seven 
universities, which secured a $15 million grant from NASA to 
carry out space research. From 2008, a partnership with Zhejiang 
University in China worked on sustainable energy. In 2012, over 
30 UF physicists, postdocs and students played a leading part in 
the team whose experiments at the Large Hadron Collider, 
established that the elusive Higgs boson really existed. The   
university continues to work with Spain on the world’s largest 
single-aperture optical telescope.  In 2014, the total number of 
students who had graduated from UF reached half a million. In 

2016, the University of Florida received $686 million in research 
awards, it increased to a record high of $724 million in 2017.  
Today with nearly 50,000 students, over 5,000 full-time faculty, and 
additional staff of some 8,000 individuals, the University of Florida 
is one of the largest and most comprehensive universities in the 
United States. This is all nestled into a teaching system of 16 
colleges: Agricultural and Life Sciences; Arts; Business; Dentistry; 
Design, Construction and Planning; Education; Engineering; Health 
and human performance; Journalism and communications; Law; 
Liberal arts and sciences; Medicine; Nursing; Pharmacy; Public 
health and health professions; and Veterinary medicine. UF is 
dedicated to research with more than 200 top quality research, 
service and education centers, bureaus and institutes. UF’s 
McKnight Brain Institute is one of the nation’s most                     
comprehensive and technologically advanced centers devoted to 
discovering how the normal brain operates, and how to repair the 
brain following injury, disease or aging. Times Higher Education 
World University Rankings, ranks UF as 58th in the United States 
and 143rd in the world.  On international level, UF hosts more 
than 6,000 international students who are seeking an education 
that is fully accredited and can be recognized all over the globe.  
International students at UF can choose from more than 100 
undergraduate degree programs and more than 200 graduate 
degree programs. The university offers unrivalled access to 
world-class facilities, nationally recognized faculty, and a vibrant 
and diverse campus community. In return, they feel international 
students offer a cultural perspective that enriches the entire UF 
campus community. Stellenbosch University’s (SU) relationship 
with UF has just started, with the signing of a general                  
Memorandum of Understanding in November 2017, and it is 
hoped that this relationship grows into a fruitful partnership in 
years to come. 

http://www.ufl.edu/ 

https://www.timeshighereducation.com/world-university-rank-
ings/university-florida 
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Virginia Polytechnic Institute and State University officially 
opened on Oct. 1, 1872.  During its existence, the university has 
operated under four different legal names.  The founding name 
was Virginia Agricultural and Mechanical College, it then changed 
to Virginia Agricultural and Mechanical College and Polytechnic 
Institute in 1896, to Virginia Polytechnic Institute in 1944 and lastly 
to Virginia Polytechnic Institute and State University in 1970, with 
its most popular and its official nickname today as, Virginia Tech 
(VT). On the South-side of the Appalachian Mountains, in           
Blacksburg, Virginia, its main campus covers about 2600 acres with 
more than 130 buildings on site. It also has six regional facilities in 
Virginia State, a study-abroad site in Switzerland and an 1800-acre 
agricultural farm near the Blacksburg campus. In 2017, 32304 
students enrolled on-campus, of which 84% were undergraduate 
and 16% were graduate. Total enrolment on and off campus was 
34440 (79% undergraduate, 21% graduate). To manage and 
educate this student population, VT employs 1520 full-time 
instructional personnel. This enables the university to offer more 
than 110 bachelor’s degree programs through its seven                
undergraduate academic colleges: Agriculture and Life Sciences 
(which also offers an associate degree in agricultural technology), 
Architecture and Urban Studies, Engineering, Liberal Arts and 
Human Sciences, Natural Resources and Environment, Pamplin 
College of Business, and Science.  At postgraduate level,                     
approximately 170 masters and doctoral degrees are offered 
through the Graduate School, a professional degree from the 
Virginia-Maryland College of Veterinary Medicine, and a medical 
degree from the Virginia Tech 
Carilion School of Medicine. The National Science Foundation’s 
annual survey of higher education research expenditures           
currently ranks Virginia Tech 44th overall and 24th among public 
research universities for its expenditure of $502 million in 
research. VT is the only Virginia institution in the nation’s top 50 in 
research expenditures. The university has widely respected 
strengths in agriculture, biotechnology, information and                   
communication technology, human health, transportation, energy 
management (including leadership in fuel-cell technology and 
power electronics), security, sustainability, and a wide range of 
other engineering, scientific, social science, and creative fields. Its 
research led to 34 patents and 46 license and option agreements 
in fiscal year 2016. Furthermore, The Virginia Tech Corporate 
Research Center provides a space near the main campus for 
businesses to work with the university and allow entrepreneurs 

to innovate and develop their business skills. The center is home 
to more than 180 companies with about 3000 employees.  Virginia 
Tech is considered a world class institute. Times Higher Education 
World University Rankings, ranks VT as 123rd in the United States 
and 301-350th in the world. In International Affairs, Virginia Tech 
has well established partnerships with 60 prestigious universities 
across the world that engage in reciprocal student exchange. VT’s 
Global Education Centre, tracked the number of individuals that 
went abroad in 2016-2017 and recorded that close to 2000 
students and 1700 staff (222 faculty members and 1424 staff 
members) travelled abroad. International partners of VT that 
overlap with that of Stellenbosch University (SU) include Kansai  
University (Japan), Chinese University of Hong Kong (China), Koç 
University (Turkey), Khadir Has University (Turkey), American 
University in Cairo (Egypt), TU Munich (Germany), TU Delft 
(Netherlands), Ghent University (Belgium) and Lund University 
(Sweden).  SU’s relationship with VT is one that dates back twenty 
years, to 1998, wherein a faculty exchange agreement was signed 
between VT’s College of Forestry and Wildlife Resources and SU’s 
Faculty of Forestry. The relationship unfortunately did not work as 
planned and the agreement expired after that first term.                 
Unofficial research collaboration however continued sporadically.  
Virginia Tech visited Stellenbosch University recently from 
December 28, 2017 to January 12, 2018.  The visit included 15 
students and 3 Lecturers from VT. Together with Stellenbosch 
University International staff and researchers from SU’s                
Department of Agronomy, they set out on an academic excursion 
through South Africa. Meeting in Johannesburg and embarking on 
a journey, sleeping over in 8 different towns, Cullinan, Polokwane, 
Kruger National Park, Nelspruit, Bethlehem, Bloemfontein, 
Mulmesburry and finally ended up in Stellenbosch. This two-week 
study abroad program in South Africa through Stellenbosch 
University explores food security issues. More specifically, the 
course focusses on food production, distribution and utilization as 
well as the potential wildlife contributions to food security in 
South Africa. Currently, operations towards signing an agreement 
that would re-establish the relationship between VT and SU are 
underway.  

https://vt.edu/ 

https://www.timeshighereducation.com/world-university-rank-
ings/virginia-polytechnic-institute-and-state-university 
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In the 1980s and 1990s, and even stretching into the 2000s, in 
Africa, the word ‘disaster’ automatically invoked imagery of   
northern relief workers responding to humanitarian emergencies 
of unimaginable scale. While indeed there are still areas of         
desperate humanitarian need in Africa, over the past 15 years, 
there has been a silent, yet incremental transformation of skilled 
human capital in disaster risk management. 

Hesitantly in some countries, and more boldly in others, African 
governments are building confidence to draw on their countries’ 
own human resource capabilities, rather than  automatically 
requesting international technical assistance. Even more              
encouragingly, and in a marked departure from past practice, many 
now engage their local research institutions and universities as 
policy advisers, technical experts and educators in the disaster 
risk management (DRM) field. 

Undergraduate class of 2017 at Bahir Dar University Ethiopia, prepar-
ing for field researc

This illustrates just one of the many achievements of the Periperi 
U partnership, an inventive initiative conceptualised in 2006 to 
‘close the gap’ between Africa’s institutions of higher learning and 
the fast-paced, complex domains of disaster risk management and 
humanitarian action. Periperi U’s thinking, considered quite 
‘radical’ at the time, contended that engaged African universities 
could potentially produce graduates with new skill-sets to tackle 
local risks. It also argued that ‘future-ready’ curricula could 
transform local and national risk management practice across the 
continent.  

An incrementally built pan-African 
partnership 

As secretariat for Periperi U, SU’s Research Alliance for Disaster 
and Risk Reduction (RADAR) has played a crucial role in effecting 
this change. Building on a foundational architecture of five          
universities in Algeria, Ethiopia, Ghana South Africa, Tanzania, 
RADAR has helped the consortium to stretch across the 
continent’s length and breadth. With seven additional partners in 
Cameroon, Kenya, Madagascar, Mozambique, Nigeria Senegal and 
Uganda, Periperi U now offers more than 20 accessible         
DRM-related programmes and modules, as well as professional 
short courses in eight languages and local dialects.  

However, courses offered by Periperi U partners have not 
assumed a ‘one size fits all’ perspective. They recognise differences 
in local risk profile and the need to nuance course offerings for 
individual disciplines and diverse university systems. This has led to 
a rich mosaic of course offerings – with some nested within 
disciplines like geography, public health, engineering or urban 
planning. However, others are offered as integrated,               
cross-disciplinary programmes – like the Prevention and           
Management of Food Insecurity Risks by the University of Gaston 
Berger (Senegal) or Disaster Risk Management and Sustainable 
Development by Bahir Dar University (Ethiopia). Several Periperi 
U partners like Ahmadu Bello University (Nigeria), Ardhi            
University (Tanzania) and the University of Antananarivo or ‘Tanà’ 
(Madagascar) also offer dedicated masters programmes in 
Disaster Risk Management. 

Students at Gaston Berger University Senegal doing fieldwork with their 
professor on soil erosion and agricultural risk in the Senegal River valley 

A silent, continental transformation 

Periperi U: 
Transforming 

Africa’s 
narrative 
on disasters
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With growing traction of the new courses, student numbers have 
dramatically increased. At the end of 2017, over 1,000 students 
were currently registered in Periperi U-offered programmes and 
modules, including more than 540 women. This signals a significant 
shift in perceptions and expectations of the field, which was 
previously regarded as a ‘hands-on’, ‘learn on the job’ vocation for 
disaster responders only. As with other knowledge-intensive, 
cross-disciplinary domains, DRM is increasingly viewed as a 
specialised practice field that is centrally linked to sustainable 
development and societal resilience. 

Across Africa, both governments and academics are recognising 
that this challenging field is underpinned by a complex body of 
knowledge as well as technical skills and competencies that 
require accredited formal qualifications. This is materially reflected 
in growing demand for degree-qualified Periperi U graduates in 
government departments, nongovernmental organisations, 
research bodies and international agencies. For instance, more 
than 50% of Tanà’s nearly 90 MSc DRM graduates are now 
employed in government positions, mainly in crucial national 
institutions. This represents a massive game-changer for              
Madagascar, given its exposure to severe weather, including 
tropical cyclones. 

Graduation ceremony for DRM Masters’ students at University of 
Antananarivo Madagascar with officials, United Nations representatives 
and university administration staff.  

Accelerating risk scholarship 

Periperi U’s sustained investment in skilled human capital in Africa 
is not only reflected in growing numbers of DRM practitioners, 
but also in a vigorous and growing cadre of African risk                  
researchers and scientists. This has been accompanied by incisive, 
high-calibre post-graduate and faculty research on subjects as 
diverse as food insecurity, urban risk and cholera hotspots. 
Already, Ahmadu Bello (Nigeria), Ardhi (Tanzania) and Bahir Dar 
Universities have launched or are planning disaster risk-related 
PhD programmes – a development that even five years ago would 
have been simply unthinkable in an African context. 

What makes the Periperi U model work? 

The introduction of this new and complex knowledge domain 
across African universities has not been easy. It has required a 
nuanced, multi-scalar model that recognises diversity in                  
curriculum design and that deliberately incorporates strategic 
engagement with governments, as well as continental and              

international organisations. This is because the disaster risk 
domain straddles multiple fields and stakeholder groups, including 
UN agencies and international humanitarian groupings, just as 
readily as local governments and science institutions. System-wide 
change would have been simply unfeasible had Periperi U            
restricted its engagement to the higher education enterprise 
alone. Also crucial has been the generous funding by USAID’s 
Office of Foreign Disaster Assistance that has sustained its 
support for this ambitious and unconventional initiative. 

With access to collegial guidance from within Periperi U and 
opportunities for transboundary and cross-disciplinary disaster 
risk scholarship, the consortium has helped to forge a rich and 
crucial knowledge domain that was once so dramatically 
estranged from Africa’s institutions of higher learning. 

As an Ethiopian colleague recently remarked, “Periperi U has 
transformed the narrative of disaster management in Africa”. 

Periperi U’s Algerian representative on the Ignite Stage at the Third 
World Conference on Disaster Risk Reduction in Sendai Japan 2015 
(http : / /www. i rdr internat ional .org/2015/03/16/benouar- ig -
nite-stage-hei/) 

For more on Periperi U, go to http://www.riskreductionafrica.org 

For more on RADAR, go to http://www.radar.org.za/  
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One of the greatest challenges faced by research-intensive 
universities is to ensure their sustainability and competitiveness in 
an increasingly complex and competitive global research funding 
environment. Universities now need to collaborate with                     
international institutions and organisations to compete                   
successfully for research funding, and they need to demonstrate 
research quality, relevance, impact and innovation throughout. It is 
furthermore critical for universities that a number of stringent 
international and national research-related legislative                    
requirements are met, inter aliain terms of research integrity and 
ethics,  project and grants management practices, as well as 
managing intellectual property and potential conflicts of interest. 
The development of institutional researcher capacity and            
providing special support to early career researchers is a further 
challenge, which is particularly emphasised in the developing 
world. Skilled and professional Research Management and           
Administration (RMA) personnel and a strong and effective 
institutional RMA office have therefore become pivotal to the 
efforts of universities to help plan, develop, manage, and sustain 
their research efforts. A well-resourced and professional RMA 
function serves as a critical enabler for universities to achieve 
their research ambitions.  In short, the world of higher education 
has changed. In many African HEIs the capacity for effective RMA 
is not yet well established. There is a need for improved                   
institutional investment into the establishment of strong and 
effective professionalised RMA functions. Universities in Africa 
often depend on the part-time commitment of senior Professors 
to provide necessary RMA support and guidance to researchers 
in the institution, while they are expected to maintain their own          
teaching and research outputs. This is simply not sustainable. 
However, unlike many HEI support functions, no obvious career 
pathway or professional RMA qualification currently exists on the 
African continent to allow for the recruitment, career                     
development and professionalization of RMA personnel. That said, 
those who do work in RMA are generally highly committed, 
experienced and passionate about they do. A new collaborative 
project entitled StoRM (Strengthening of Collaboration,                
Leadership and Professionalisation in Research Management in 
SADC and EU HEIs), funded by the EU Erasmus+ programme and 
led by Stellenbosch University (SU),is tackling this challenge. 

The project focuses on the professional development of RMA 
staff, and staff exchanges aimed at improving collaboration and 
joint ventures between RMA offices in universitiesin SADC and 
the European Union (EU). The Division for Research Develop-
ment at                     Stellenbosch University (SU) is the coordinat-
ing partner, with consortium partners from Bristol University in 
the United Kingdom, Copenhagen University in Denmark, Kaunas 
University of  Technology in Lithuania, the University of the 
Western Cape in South Africa, the University of Namibia andthe 
Namibian                  University of Science and Technology in 
Namibia, and the                 University of Botswana andthe Botswa-
na Open University in Botswana. The Southern African Research 
and Innovation           Management  Association (SARIMA) is also 
a consortium partner. The project has associate partners, such as 
the Association of Commonwealth Universities (ACU) and the 
European                  Association for Research Managers and 
Administrators (EARMA). Academic RMA qualifications aimed at 
different career levels area key deliverable ofthe project, including 
a Post-graduate Diploma in Research Management and Adminis-
tration (RMA) course for early career RMAs, and development of 
a Masters in RMA                        curriculum through which the 
careers of mid-level RMA             personnel will be promoted. 
These are key routes to professionalisation. They will offer the 
first academic qualifications in the field of RMA for the African 
continent. The project will furthermore establish a process for the 
formal professional recognition of experienced staff in the 
research management sphere through SARIMA. Last,but certainly 
not least, the consortium partners will exchange RMA staff and 
information to promote collaboration and mutual understanding 
about national cultures and HEI systems. They will benchmark and 
develop good practice guidelines for RMA and research offices in 
a developing world context. The StoRM project will help 
transform the landscape of RMA in the developing world.The 
strengthening and promotion of professional RMA functions at 
universities will have a                   potentially catalytic effect on 
HEI research outputs and outcomes. It will deliver sustainable 
avenues for the professional                   development of and career 
recognition forresearch managers and administrators, initially for 
the SADC region as well as in the Baltic region of the EU.  The 
findings from this project can however in future be adopted for 
the broader Sub-Saharan African (SSA) and other developing 
world regions. This will lead to a wider                establishment of 
good practice leading to enhanced research outcomes and 
support for researchers. It will promote the ability of developing 
world HEIs to lead, participate in and obtain funding for high 
quality and original scholarship, knowledge generation and impact. 
This should ultimately improve socio-economic                   contri-
butions and greater innovation and impact from research.

For more information please visit the StoRM website
https://sites.google.com/view/projectstormand 
Facebook page: https://www.facebook.com/RMAprofessionals/

A StoRM ON THE HORIZON:
Research Management and Administration (RMA)capacity   
development collaboration between the EU and Southern Africa

Dr Therina Theron & Dr David Langley

“ There is a need for improved    
institutional investment into 
the establishment of strong and           
effective professionalised RMA 
functions.”
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Dr Therina Theron is Senior Director: Research and Innovationat StellenboschUniversity (SU). 
She has previously held research and innovationmanagement positions at the University of 
Cape Town (UCT) and in the Faculty ofHealth Sciences, SU,and has served as Vice-President 
for Capacity Development of the SouthernAfrican Researchand Innovation Management 
Association (SARIMA). She also servedas Director on the Board ofResearch-Africa (Pty) 
Ltd and is currently the Vice-Chair of the Winetech Board. Shehas a PhD in Medical 
Biochemistry from SU, is co-author of12international scientific journal articles in the 
field of DNA damageand repair, and has presented papers and workshops on 
research management related topics at a number ofinternational research and 
innovation management conferences.

Dr David Langley

Dr Therina Theron

Dr David Langleyis Director of Research and  Enteprise Development, University of Bristol, UK. 
David leads a team of 140+ professional staff across a broad spectrum of research and innovation 

development and support. He was Professor of Practice in Research Management and                   
Administration (RMA) at Cardiff Business School where his role was to advice on and develop 

executive education programmes in RMA, including at Master’s level. He was previously 
Deputy Chief Scientific Adviser to the Welsh Government, which involved working with a 

range of stakeholders, such as Govt Depts., funding agencies and industry and was also              
responsible for research programme delivery, capacity building and leadership 

development for researchers. He has a PhD in neuropharmacology from the 
University of London,was a Fulbright Scholar and was awarded the inaugural 

Carter Award for excellence in RMA in 2014. He will shortly take up the post 
of Chief Partnerships Officer at a new engineering and technology university 

being created in the UK (nmite.org.uk).
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EPE
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Alison Bucholz is Head of the Postgraduate Skills Development 
Programme, housed within the Postgraduate Office, Division for 
Research Development. With a research background in                  
educational support and rich experience in the field of education, 
Alison is passionate about creating research-related opportunities 
for postgraduates, enabling them to succeed in their research 
ventures. 

Creating pathways to success for postgraduate students,by 
enhancing postgraduate environments, is essential to facilitate 
through put, knowledge growth and research development in 
higher education today, both locally and abroad. Recognising this, 
the Postgraduate Skills Development Programme at Stellenbosch 
University had been working in support of postgraduate student 
success since 2010. Thus when the opportunity arose in 2015 to 
participate in a European Union (EU) Erasmus + programme 
project called Enhancing Postgraduate Environments (EPE), there 
was not only a natural fit with the work of the Postgraduate Skills 
Development Programme but also an opportunity to connect 
with a network of people grappling with similar challenges at 
partner institutions.

The EPE project, which stemmed from an earlier NUFFIC1 and 
Department of Higher Education and Training (DHET) co-funded 
project, Strengthening Postgraduate Supervision (SPS)2, is a global 
initiative with partners from South Africa, the Netherlands, 
Germany, the United Kingdom and Turkey, who recognized the 
need for collaboration between universities to develop               
postgraduate environments and to share the available expertise 
collegially. 

With a strong emphasis on social justice, the project focuses on               
alleviating issues of access to postgraduate environments and 
access to quality research-related resources, aiming to develop 
opportunities that challenge the human capital model and the 
commodification of postgraduate education in general. The 
project’s vessel to do this is through an open access website3 that 
hosts various valuable interactive research-related resources and 
materials developed by the partner universities4. The web           
platform aims to enable inclusivity by providing resources and 
materials (videos, worksheets, posters and guidebooks) that can 
help build more inclusive and welcoming postgraduate                 
environments. Since these resources and materials are all licensed 
under a Creative Commons license,by simply acknowledging the 
source, anyone can use and adapt them without payment or 
permission. 

Although the website speaks at a global level, the project aims to 
speak specifically to the South African context.  Arguably, there are 
various research-related resources available around the globe at 
the click of a button, but very few speak from the South African 
postgraduate context.This project hopes to fill this gap.

The target audience of the EPE project includes supervisors, 
postgraduate students, and directors of research and                   
postgraduate studies. The idea is for these stakeholders to utilize 
the EPE resources and materials in training sessions, workshops, 
seminars or individually. 

With regard to thescope of the project, it is broad. It addresses 
most aspects of the postgraduate journey, from before a             
postgraduate starts the journey, to the practices and processes 
experienced by the postgraduate during the journey, through to 
what happens after completing the journey. 

The EPE website serves various functions – it outlines the 
structure and philosophy of the projectas well as provides access 
to the materials developed within the project. Many of these 
resources have been developed collaboratively with local 
postgraduate students and supervisors through a series of          
materials development workshops. This has had a paying it 
forward effect as these collaborators are now sharing their skills 
with others to enhance their postgraduate environments. 

Thus far, SU has contributed the following resources to the EPE 
website: ‘A Memorandum of Understanding’ that consists of a 
video and a template of a Memorandum of Understanding 
between postgraduate and supervisor, ‘A Research Degree 
Toolkit’ that takes a postgraduate novice through the major 
milestones of the research journeyand highlights what to expect, 
and ‘How is Scientific Writing like Good Cooking?’ that explains 
how one should approach one’s academic writing. These and a 
myriad of other useful resources developed by the partner       
universities can be found at www.postgradenvironments.com.

The EPE project culminates in an exciting Enhancing Postgraduate 
Environments Colloquium,12 –13 July 2018 that will be hosted at 
the Royal Netherlands Embassy, Pretoria. This colloquium will 
bring together key stakeholders in postgraduate education to 
participate in broad deliberation on postgraduate education in 
South Africa. Should you wish to attend and be part of the  
conversation, please note that booking is essential. Email 
rsvp@postgradenvironments.com to book your place. 

Should you wish to find out more about the EPE project and how 
to get involved at SU, contact the Postgraduate Skills                   
Development Programme team at pgskills@sun.ac.za. Should you 
have a particular question about an EPE resource or the Enhanc-
ing Postgraduate Environments Colloquium’s programme, please 
contact the EPE project co-ordinators at 
info@postgradenvironments.com.

1.a Dutch organisation for internationalisation in education
2. www.postgraduatesupervision.com
3. www.postgradenvironments.com
4. Rhodes University, University of Fort Hare, Stellenbosch University, University of the Western 
Cape, University of Zululand, University of Kwazulu-Natal, Vrije Universiteit Amsterdam, African 
Studies Centre Leiden, International Institute of Social Studies Erasmus, Bogazici Universitesi, The 
University of Edinburgh, and Ruhr Universitat Bochum
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One of the goals of the Centre for Collaboration in Africa (CCA) at SU International is to 
grow awareness amongst staff and students of the opportunities on the African continent. 

Thus, from 4 to 9 September 2017, a diverse group of 10 young (and young at heart) 
postgraduate students, postdoctoral fellows, academics and support staff visited 

Makerere University (MU) in Uganda. For most, this was a first, as they have 
never travelled on the African continent before.  

Nominated by senior academics at SU, the group consisted of delegates 
from the Faculties of Economic and Management Sciences,  

AgriSciences, Medicine and Health Sciences, Arts and Social  
Sciences, the Transformation Office and SU International.   

Working close with the International Office at MU, the group 
linked with existing collaborations at MU to explore, learn 

and gain an appreciation for Uganda and what Makerere 
University has to offer. 

The preparations for the visit started with a few 
meetings at SU to prepare the group for what lay 
ahead. Anxious questions about how painful yellow 
fever shots are aside, these meetings enabled the 
group to build team cohesiveness and make friends. 
The weeklong programme started with dash for 
connecting flights at O.R. Tambo International 
Airport, Johannesburg, in the early hours of a 
Monday morning - all part of the experience, some 
would say. Landing at Entebbe International Airport 
in the afternoon, the group was welcomed by our 
local host, Mrs Martha Muwanguzi, Senior              
Administrative Assistant (International Affairs) from 
MU, and accompanied to our hotel for the first night 
on the shores of Lake Victoria. The rest of the week 
was packed with meetings with the newly appointed 
Vice Chancellor of MU, Arch. Prof. Barnabas   
Nawangwe, visits to the College of Health Sciences, 
Food Science & the Tech Incubation Centre, the 
Director and students from Directorate Research 
and Graduate Training, the Agricultural Research 
Institute and the College of Business and             
Management Sciences and School of Psychology. The 
programme would not have been complete without 

cultural activities such as a visit to Jinja, where Lake 
Victoria spills over to form the source of the Nile, the 

Namugongo Martyrs Shrine to learn more about the 
history of Uganda and a shopping experience at the African 

village on Buganda Road. For many, the cultural evening at the 
Ndere Cultural Centre was a highlight, with the thunderous 

beating of African drums under the full moon. 

It is nearly impossible to articulate all the experiences, but after the 
dust has settled (quite literally in some cases), some of the group 

members shared some of their sentiments:  

Seipati Tenyane (PhD candidate, Institute for Wine Biotechnology): “We had 
amazing experiences in Uganda and Makerere University with the visit to the 

source of the Nile and the conversations we had at the various departments being 
the highlight of the trip. 

 

 

Kuier in Kampala:
SU delegation visits Makerere University 
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So, what I took from the outreach was firstly how much work still needs to be done by us 
as ‘developed’ neighbouring countries in ensuring that Africa as a whole gets to               
experience the privilege we so easily take for granted”  

Monica du Toit (SU Transformation Office): “This was a wonderful experience 
for me, the first time I travelled up in Africa! There are several things I will 
take from this outreach, firstly the people. This includes both the people 
from SU on the outreach and the people from Uganda and Makerere 
University. The individuals on the outreach were diverse, with 
different backgrounds, different experiences, from different age 
groups and different personalities, yet everyone got along so 
nicely and were interested in what everyone was doing and 
to get to know each other better. In addition, I was really 
struck by the gratitude, positivity and generosity of 
the people of Uganda, specifically Makerere          
University. The interactions with them showed me 
how interested they were in why we were there and 
to find out how we can work better to promote 
research in Africa. I perceived them as a proud 
nation, proud of what they have achieved; but that 
they also realize the potential if you work together 
with others, which they are very keen to do with 
SU.” 

Visser Liebenberg (PhD Candidate: Department of 
Music): “The tranquillity of Lake Victoria was 
short-lived and retrospectively prepared me for 
what was to come the next day. As our bus driver 
drove us into Kampala, a living organism of ‘chaos’ 
swallowed us. Growing up in a rural town with many 
potholes in the roads, I wasn’t really fazed by the 
state of roads; rather I was fascinated by the way the 
citizens of Kampala commuted on the road. As an 
outsider, tourist and first time visitor to an African 
country outside my own, beyond my initial        
amazement, I quickly came realize that there is a 
‘mutual citizen understanding’ imbedded within the 
daily commuting on the roads. My definition of ‘chaos’ 
quickly found a new meaning.I perceive chaos from an 
audio-visual perspective. The city-roads of Kampala are 
alive with roaring two-stroke motorcycles wiggling their way 
between the vehicles and busses. The chatter of commuters on 
the streets is blended with sounds of local shops playing distorted 
music while a mosque prayer is amplified from a distance. The flow 
of traffic is not guided by traffic lanes but by the width space of the 
road. The many individual invisible paths from point A to B show a sense 
of respect and appreciation for one another. A hooter, for example, is used 
to make your presence known, not as an angry driver, but rather letting your 
fellow commuters know: “I am here, I see you, and know that you see me too, 
there is space for everybody”. As a visitor to Kampala, I risk the possibility of 
creating something out of nothing in my reflections, but I found this soundscape and 
its possible meanings relevant to my practice as a clarinettist and my proposed doctoral 
work.”  

 

 

Nico Elema 
Manager: Centre for Collaboration in Africa
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INTERNATIONALISATION: 

 The key to the cure?
- Wilma Stassen

“Advancing health and equality in South Africa and beyond” is the 
vision statement of the Faculty of Medicine and Health Sciences 
(FMHS), Stellenbosch University (SU).  This provides a roadmap 
for its approach to all its activities, including internationalisation.   

“Internationalisation strives to ensure that all students have a 
global experience during their studies, thereby preparing them for 
functioning in an interconnected world.  It creates opportunities 
for us to learn from one another and enables collaboration on 
important initiatives that can have far-reaching impact.” says FMHS 
Dean, Prof Jimmy Volmink.  

The FMHS has trained health professionals and conducted 
research since its inception in 1956. It is recognised as one of the 
leading health science faculties in Africa, with a student body 
comprising around 4500 students enrolled in five undergraduate 
programmes (MB,ChB, Physiotherapy, Occupational Therapy, 
Human Nutrition and Speech-Language and Hearing Therapy) and 
80 postgraduate programmes.  

Initially, the FMHS’ internationalisation efforts occurred on an ad 
hoc basis but since 2013 these activities have been guided by a 
formalised Internationalisation Strategy (see Text Box). An 
Internationalisation Committee has been established to oversee 
the implementation of the strategy. 

“We aim to establish the FMHS as a Faculty of global standing and 
the place of first choice for study and research in health sciences 
in Africa,” says Prof Nico Gey van Pittius, Vice Dean: Research who 
serves as chair of the FMHS Internationalisation Committee. 

The Faculty is widely acknowledged for its world-class research 
on high priority conditions in Africa, in particular, TB, HIV/AIDS 
and neuropsychiatric disorders. It hosts some leading research 
entities, including the DST/NRF Centre of Excellence for  
Biomedical Tuberculosis Research, the Desmond Tutu TB Centre, 
the MRC Centre for Molecular and Cellular Biology, and the MRC 
Research Unit on Anxiety and Stress Disorders. 
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FMHS has been hosting international collaborative research 
efforts for more than three decades, including notable projects 
such as ZAMSTAR, POPART, IMPAACT and ARESA (see Text Box 
2). 

According to Mr Eben Mouton, Director: Business Management, 
the Faculty has signed a number of memorandums of                   
understanding (MOUs) with institutions around the world relating 
to student and staff exchanges, as well as scientific cooperation on 
several levels.  Dedicated on-campus accommodation is provided 
for foreign elective students and visitors.  

“A first for the Faculty was a trilateral agreement between the 
FMHS, the Karolinska Institute in Sweden and the Makerere 
University in Uganda, to offer a joint PhD degree,” says Mouton. 

The FMHS Department of Nursing and Midwifery has signed an 
MOU with the University of Leuven-Limburg in Belgium to 
promote academic and intercultural interchange.  Likewise, the 
FMHS Department of Medicine has a formal arrangement with 
the University of Botswana to train students in internal medicine 
at the FMHS for the last two years of their MMed degrees. 

Currently, approximately 25% of the Faculty’s students are 
international, largely enrolled in postgraduate programmes. The 
aim is to increase this number to at least 50% over the next few 
years.  

Over the years, a large number of foreign students, mostly from 
African countries, have registered in supernumerary registrar 
training posts and have successfully completed their medical 
specialty training (MMed) at the Faculty.  Once qualified, these 
medical specialists take their expertise back to their countries of 
origin thereby improving the public healthcare system in their 
respective countries. Currently, there are 83 supernumerary 
enrolled registrars at the FMHS.  

Other postgraduate programmes popular among international 
students include, for example, the Centre for Evidence-based 
Health Care which presents a Master’s programme in Clinical 
Epidemiology that has produced more than 100 graduates in the 
past decade originating from South Africa and 15 other African 
countries. The Centre also co-operates with teams in Cameroon, 
Nigeria, Kenya and Malawi to promote the use of research 
evidence in policy making around the continent. A Health 
Research Ethics diploma offered by the FMHS Centre for Medical 
Ethics and Law (CMEL) and funded by the Fogarty International 
Centre of the US National Institutes of Health, has produced 40 
graduates from South Africa and nine other African countries over 
a period of five years (2011 to 2016). So far, the FMHS Centre for 
Health Professions Education has graduated seven MPhil students 
in Health Professions Education from other countries in Africa. 

The FMHS’s International Office plays a vital role in facilitating 
uptake of educational opportunities at FMHS by students from 
outside South Africa and supporting foreign students and visitors 
to adapt and integrate into the local setting. 

FHMS Internationalisation Strategy

In 2013 the FMHS formalised its Internationalisation Strategy that 
set out a five-year plan (2013-2018). The plan has the following key 
strategic themes: 

1. Fostering International Relations and Collaboration with 
Excellent Partner Universities Worldwide 

2. Enhancing the International Mobility of Students and Staff 

3. Improving the Faculty’s International Visibility 

4. Improving the Faculty’s International Marketing Activity 

5. Recruiting International Students and Staff 

6. Establishing an Attractive, Culturally Diverse and Welcoming 

Environment 

7. Increasing International Content of Education and Research 

Activities 

8. Developing Faculty Offshore Activities 

9. Increasing Foreign Research Income 

10. Increasing Global View of Activities from an International 

Frame of Reference 

Most notable research 
collaborations

The most notable international research collaborations by the 
FMHS include the following: 

ZAMSTAR and PopART – The FMHS Desmond Tutu TB Centre 
(DTTC) took part in large community-based randomised trials to 
evaluate the impact of complex interventions on the prevalence 
of TB and HIV in high HIV prevalence settings in Zambia and 
South Africa. Research partners included the London School of 
Hygiene & Tropical Medicine (UK), the University of Zambia 
(Zambia), the US National Institutes of Health, the Bill & Melinda 
Gates Foundation, PEPFAR and the International Initiative for 
Impact Evaluation. 

IMPAACT – Under the banner of the International Maternal 
Paediatric Adolescent AIDS Clinical Trials Network (IMPAACT), 
the FMHS Family Clinical Research Unit (FAMCRU) and DTTC 
have taken part in a number of trials to evaluate interventions to 
treat and prevent HIV infection and its consequences in infants, 
children, adolescents and pregnant/postpartum women. IMPAACT 
is a global collaboration of investigators, institutions, community 
representatives and other partners. 

TREAT TB – The DTTC is involved in a large, multi-country 
initiative searching for new diagnostics and treatment regimens to 
trace and treat TB more effectively. The project is funded by 
USAID and includes research partners from the UK MRC, the 
Liverpool School of Tropical Medicine, the Institute of Tropical 
Medicine in Antwerp, Belgium, the World Health Organisation 
(WHO), and the International Union Against Tuberculosis and 
Lung Disease. 

COMAPP – The Community Aids Prevention Project (COMAPP) 
addresses the challenge of reducing HIV transmission in five high 
disease burden communities in Cape Town. COMAPP uses a ‘best 
practices’ community-based HIV counselling and testing model to 
which various HIV prevention interventions are linked. 

EndoAfrica – A multi-site, longitudinal study in South Africa’s 
Western Cape Province that aims to determine whether HIV 
infection and antiretroviral treatment are associated with altered 
cardiovascular risk and changes in vascular endothelial structure 
and function in adults. 
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Americans in 
South Africa:
Reflecting on AIFS 
and 20 years at 
S t e l l e n b o s c h      
U n i v e r s i t y            
International
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Over the past two decades, South Africa has undergone       
significant changes. These changes have resulted from the            
transformation from white minority rule to democracy, which has 
opened up a country once intensely isolated, to the rest of the 
world.  

Since 1994, when Nelson Mandela and the African National 
Congress were elected in the country’s first democratic elections, 
South African universities have played an important role                
facilitating the introduction of so many people to the country. 
More than border controls and passport entry points—and even 
backpackers and hotels—South African universities are spaces 
where international students grow into something beyond 
visitors.  

While we don’t often think about the wider benefits and rippling 
outcomes international education can have, these institutions are 
crucial links for establishing sustainable networks and               
partnerships in a globalised world.  

During the last 25 years at Stellenbosch University (SU),               
international education has been promoted as an increasingly 
important pillar of the university. At the forefront of this focus has 
been Stellenbosch University International, which is a hub for 
international education that provides an institutional framework 
for guiding thousands of exchange students each year. 

One of the long term partners that has contributed to the flock 
of international students at SU International each semester is the 
American Institute for Foreign Study (AIFS). Based at SU, AIFS is a 
higher education service provider for American students wanting 
to study abroad in South Africa.  

The programme started in 1998. Since then, more than 1,750 
students have come through the SUI offices. These offices have 
absorbed AIFS in order for American students to make use of the 
resources that are made available to all international students.  

A variety of students from across the United States study at SU 
each semester through AIFS. While many come from universities 
situated along the east coast, Americans from the south, midwest, 
plains and southwest regions, along with the west coast, have 
come to SU with AIFS.  

American students that partner with AIFS decide to visit South 
Africa for a host of reasons. Some of these are deeply personal; 
others random and mixed-up. However, a common thread seems 
to tie all of these students together: a desire to try something 
unconventional.  

This kind of open-ended engagement allows for a spectrum of 
experiences that leave a long-lasting impression. Upon returning 
home, students find their perspectives expanded, more colourful 
and urgent; no longer does it seem possible to be a passive       
participant in the world, because the confidence one gains from 
acting on the desire to try something different opens up pathways 
newly illuminated. 

For some American students, the experience of studying at SU 
through AIFS fundamentally alters how they see themselves and 
want they want out of life. Of the thousands of Americans who 
have come to South Africa with AIFS, 38 have returned for 
postgraduate studies. These students are transformed by the 
experience of studying abroad, and usually seek to establish a 
deeper connection with South Africa through academics.  

What seems to separate these students from the rest is their 
desire—and willingness—to make lasting connections with South 
Africans. They find themselves living, working, dating and falling in 
love with South Africans—and even getting married to South 
Africans. 

In a world that at times seems upside down, as if it’s closing in on 
itself, these kinds of experiences are examples of the types of 
positive outcomes that can arise when one makes the choice to 
cross borders and seek out new knowledge and understanding in 
an unfamiliar environment.  

At present, institutions of higher education are faced with 
challenges related to how to adapt educational frameworks to 
meet the challenges of a fast-paced, globalised world. One of the 
ways these challenges can be met is through international            
education, and the promotion of student exchange programmes.  

In an interconnected world, international education can equip 
students with critical thinking skills that encourage them to 
contemplate how competing ideas and concepts function in 
relation to one another. As the world becomes more                    
interconnected, ideas and concepts move with - and sometimes 
ahead of - people, which requires emerging academics,                 
entrepreneurs, professionals and leaders to be able to negotiate 
these relationships.    

Additionally, international education can expose students to 
diverse contexts and environments that broaden their             
worldviews. When so much of the wider world seems to be 
closing in on itself, perhaps in response to free-flowing ideas and 
people, it’s necessary to gain exposure to unfamiliar settings that 
challenge the ways in which we see and think about the world.  

Moving forward, student exchange experiences, such as those 
facilitated by SU International, can play a vital role enhancing the 
institution of higher education as it attempts to meet the demands 
of a globalised world. For American students in particular, such as 
those affiliated with AIFS, having the opportunity to study in at a 
different university, and immerse one’s self in a different country, 
has the potential to provide a solid foundation for competing in 
diverse, interconnected settings.  

Looking back on the last 25 years of international education 
enabled by SU International, one sees the kind of institutional 
foundation required for providing American students with          
experiences that sharpen their academic perspectives, and expose 
them to new and challenging environments.  

Like a final puzzle piece, AIFS fits into the broader structure of SU 
International. As South Africa keeps changing as a nation, the 
promotion of international education at institutions like SUI, will 
make a significant contribution to the wider academic culture of 
the country, and continue to provide an outlet for American 
students eager to expand their sense of the world. 

“ The programme started in 
1998. Since then, more than 
1,750 students have come 
through the SUI offices. ”
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The Erasmus+ programme is the programme of the Education, Audiovisual and Culture Executive Agency of the European 
Commission. It provides grants for a wide range of activities and includes a strong international dimension (i.e. cooperation with 
Partner Countries) notably in the field of higher education, which opens the programme to institutional cooperation and mobility 
of students and staff worldwide. Mobility scholarships are available under Key Action 1 Mobility: International Credit Mobility (ICM). ICM 
takes place between institutions in two countries, one Programme Country (member states of the EU and 6 other non-EU 
programme countries including Norway and Turkey) and one Partner Country and it is facilitated through a bilateral   agreement 
between specific Higher Education Institutions (HEIs). In terms of South Africa’s participation in the Erasmus+ programme, in the 
first two Calls for Proposals for International Credit Mobility (2015 and 2016) 33 Higher Education Institutions (HEIs) from 17 
Programme Countries received South African participants from 13 South African HEIs involving 39 institutional mobilities. South 
African participants went to 17 EU countries, including Austria, Belgium, Finland, France, Germany, Ireland, Italy, Latvia, Netherlands, 
Norway, Poland, Portugal, Romania, Slovenia, Spain, Sweden, and the United Kingdom. During the same period, 19 South African 
HEIs received 276 students and staff from 65 HEIs in 26 programme countries. Overall, the mobilities for that period between 
South Africa and the EU amounted to 771 mobilities: 495 staff and students going to HEIs in the EU and 276 staff and students from 
the EU coming to HEIs in South Africa.  For both the incoming and outgoing mobilities, Stellenbosch University was the most active 
HEI in South Africa, sending staff and students to 10 HEIs in 8 different countries and receiving staff and students from 5 
Programme Countries.  

Stellenbosch University has once again submitted applications for funding in the next round for ICM under Key Action 1 and hope 
to maintain our successes. Also in celebration of this, we have asked two of our outgoing staff members to share their experiences 
with us:  

Staff mobility 
through the 
Erasmus+ 
programme 
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Staff teaching mobility at 
Hildesheim University

“Language is not everything in education, but without language, 
everything is nothing in education” (Wolff 2006). This statement 
summarises exactly what I wanted to share with the education 
students in Hildesheim, Germany. I went to share my story and 
experience of working in a multilingual and multicultural  environ-
ment where in many South African schools the language of 
learning and teaching (LoLT), for most African learners, are not 
their home language.  

I visited Hildesheim University from 14 – 21 May 2017 where I 
gave three lectures to third year BA seminar students with   
Professor Friedrich Lenz (Executive Director at the Institute for 
English Language and Literature) as well as one session with the M. 
Ed. Didactics course students with Dr Heike Mlakar (academic 
staff at the Institute for English Language and Literature).  

Before I am going to reflect on my experience and lectures, it is 
important to take note of the history and foundation of 
Hildesheim University. “The University of Hildesheim Foundation 
emerged from the Teacher’s Training University of Lower Saxony 
(founded in 1946). Interdisciplinary work, and narrowing the gap 
between theory and practice, are important components of the 
research and teaching profile of the University. Its well-designed 
and tested educational studies programs as well as cultural studies 
and applied linguistics are the traditional strength of the                 
University.” (Stiftung Universität Hildesheim 2018) 

“Since 2003, the University of Hildesheim has been a foundation 
under public law, and therefore enjoys a comparatively high 
degree of autonomy. Students at the University are active partners 
in the teaching and learning processes, and they are encouraged to 

be involved in the development and improvement of teaching and 
study.” (Stiftung Universität Hildesheim 2018) 

My first lecture focused on Intercultural Communication where I 
gave a bit of background on my own teaching experience in 
multicultural and multilingual classrooms. I shared our South 
African situation where “South African classrooms are becoming 
more and more diverse. Many teachers are faced with the 
challenge of facilitating learning in a language generally not spoken 
by the learners at home. In educational contexts a policy of 
additive bilingualism is encouraged and as educators we need to 
help learners respect and value their own mother tongues as well 
as those spoken by others” (Evans et al 2016).  

For many German students, multilingualism and having eleven 
official languages is quite an unknown territory. I shared                
information about our eleven official languages and how it is 
spread across our nine provinces. They were quite astonished but 
could relate somewhat as they have different German dialects 
throughout Germany.  

The conditions of multilingual classrooms, and various ways to 
deal with it, were discussed. The students found it very useful and 
insightful on how one can (and should) teach in a multicultural and 
multilingual environment in Germany as this grows in relevance 
due to the many refugees from countries such as Syria, Romania, 
Turkey et cetera. We shared ideas and various considerations 
regarding intercultural communication in a multilingual and 
multicultural society. I tried to convey the principle as summarised 
by De Beer & De Beer (2004) that “all teachers should strive to 
create a conductive environment in which to teach and learn 
effectively. The common classroom language must be an upholding 
of universal values like mutual respect, tolerance, honesty,             
consideration and caring for others.”  

My second lecture focused on Metaphors in Language and            
Cognition. I discussed how, according to Fairclough (2015), 
metaphors “structure the way we think and the way we act, and 
our systems of knowledge and belief, in a pervasive and               
fundamental way.” I demonstrated our different metaphors: 
unique South African words and phrases. I was very proud to 
explain that, although having eleven different languages, there are 
certain words and phrases, that no matter where you are in South 
Africa or which language you speak, most South Africans will 
know what it entails and represent. Examples include “braai;” “tjop 
en dop;’’ “sarmie;” ‘’padkos;” ‘’ja/no;” “lekker;” “bakkie” and many 
more.  The students were quite amused when I explained that a 
“taxi,” in South-African terms, does not represent the yellow cab 
or a well-organized taxi that other countries use. The students 
also had a good laugh and were quite astonished that we have 
many robots on our roads. To them they immediately formed an 
image of a metal type structure that could follow instructions. Not 
the traffic lights.  

As a researcher it was interesting to experience how similarities 
in metaphors (across different hemispheres) in language could be 
similar and different in the cognition of these metaphors.  

In my third and fourth lectures I taught the students (and some 
lecturers) my personal favourite African language, my third 
language, isiXhosa. After a bit of history and explaining our unique 
linguistic situation in South Africa we started learning isiXhosa. 
Late Miriam Makeba’s famous ‘Click Click Song’ helped to break 
the ice. The students were excited being able to say a few phrases, 
learning the three clicks and knowing how to introduce 
themselves in one of our beautiful and unique languages, isiXhosa.  

Jana Nel is a part-time lecturer and M.Ed. student in the             
Department of Curriculum Studies at the Faculty of 

Education at Stellenbosch University (South Africa). She is a 
lecturer in Language Education; Afrikaans and Xhosa 

Communication as well as Teaching and Learning. She used 
to be an Intermediate Phase primary school teacher in Table 

View.  

Office number: 4030, G. G. Cillié 
Phone number: 021 808 2298 

Email address: jananel@sun.ac.za  
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Focus on 
Student 
Mobility

Listen. Experience. Travel. Grow.  

A focus on outgoing student mobility at SU 

Mobility has long since been regarded as one of the key activities in internationalisation. Stellenbosch University (SU) has been 
part of this narrative for 25 years. The Global Education Centre  (GEC) at SU International is the primary office involved with the 
mobility of students and over the past few years we have seen a definite increase in the number of students who wish to take up 
an opportunity to study abroad for a semester or to attend a summer school. In 2017, we sent out 95 students for an exchange 
semester at our partner universities and 214 students to summer schools around the world. We generally ask our students to 
write blog postings about their experiences which we then also utilise to inform future students about the stepping stones and 

stumbling blocks involved in all aspects of an international mobility. Here are some of their stories from the past few years. 
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It is a unique experience considering a study abroad programme 
as a queer individual. Current global political trends can make it 
tricky to navigate where exactly it is safe and comfortable for 
queer students to study, however ‘never fear little queer’ because 
there are plenty of ways to find the place just for you.  I chose a 
continent where I knew and understood the politics, the USA. 
When it came to selecting an institution I obviously first looked at 
whether they offered what I needed, namely a Linguistics or 
Communication course. An added element that I believe we, as 
queer people, need to consider when selecting an institution is 
the support systems in place for the LGBTQIA+ community. I 
specifically searched for student societies and googled how   
prominent the queer community is at the university and in the 
town. This is when I stumbled upon UGA’s LGBT Resource 
Center and was blown away. In addition to a great Linguistics 
department at UGA, the Resource Center was the final factor in 
my decision. This is saying a lot considering that Georgia forms 
part of the Deep South and has generally very conservative values. 
The more I researched about UGA and the town of Athens, the 
more I began to understand that the campus and town reflected 
more liberal values than the rest of the state.   

Glory glory to ole Georgia! I arrived in the middle of summer and 
to say it was hot would be an understatement. Athens is about 
two hours drive from Atlanta. Once I arrived on campus it looked 
exactly like what you would expect from the movies: football, 
fraternities, and food. After a very informative week of orientation, 
we had about another week to get settled in before class started. 
The four classes I took included: Interpersonal Communication, 
Languages in Contact, Language Culture and Gender, and African 
Languages and Cultures. These were all undergraduate classes, but 
two of them were a combination of Masters students and 4th year 
students. Besides the Interpersonal Communication class, all my 
classes had 30 people or less. This is very different to what I 
experienced at SU ay an undergraduate level. The professors 
create a very relaxed environment and put a lot of emphasis on 
getting to know their students. This makes it easy to ask your 
professor about any issues you may be having in class or with an 
assignment. Exams and tests were really easy because they do not 
count so much toward your final grade, unlike at SU. Two of my 
classes in fact didn’t even have tests or exams, only assignments.   

Obviously, exchange is more than just about the academics. I 
looked around for societies and organisations I could get involved 
in and UGA has A LOT! However, I was drawn by the LGBT 

Resource Center and so decided to see whether I could get 
involved somehow. The Resource Center is super cool, it has 
couches to chill on, desks to work at, and even a TV to keep up 
with current affairs. I decided to join the Center’s podcast called 
Queeries. It was so much fun and I made some great friends. I also 
attended various events that the Resource Center coordinated 
such us panel discussions with LGBT staff and even a quiz night.   

Beyond my involvement in academics and organisations, I loved 
the fact that it was football season. Go Dawgs! Wow, what an 
event it is at UGA- almost as though the whole world comes to a 
standstill for that game. It helps of course that UGA has one of the 
best teams in the league (we actually made it to the championship 
final but lost to Alabama). Students get cheap season tickets for 
home games and it is well worth the money!  The campus is huge 
and beautiful, and if you are thinking of going to UGA I               
recommend that you try and see every corner of it and also make 
use of its fantastic facilities. The accommodation and food is truly 
amazing. UGA’s dining halls are something else... you have an 
abundance of choice and it’s even a great place to sit and work.  

I have not been back for long and the time I have been back has 
been spent sorting out my apartment, but as I sit and reflect on my 
experience as well as the future there is definitely a lot to say 
about the impact of an exchange.  There are obviously small 
adjustments like getting used to using the Rand again, the slower 
internet, and other general culture shock stuff. The most precious 
thing I took from my exchange was the connection I made with 
my professors and peers. Many of the professors were so                  
interested in my research that they made it clear that they would 
like to stay in contact with me. The peers and professionals I met 
through the LGBT Resource Center, who had such a big impact 
on the success of my exchange, have become personal mentors 
and good friends. I am currently looking as to whether I could 
possibly complete my PHD either at UGA or somewhere else in 
the United States.  

It is so easy once you are back home to forget that the exchange 
even happened- sometimes it actually just feels like a dream- but 
then I contact those whom I met along the way and they remind 
me of how concrete the experience was. I made lifelong            
friendships and learnt so much about myself. It is a little               
challenging to adjust to the South African pace of things, but 
instead of complaining I will take what I learnt at UGA and try and 
better my experience at SU.   

Charné Pretorius  
Field of study: General Linguistics 

Semester exchange 
Host University: University of Georgia, USA 
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I arrived at Dulles International Airport in Washington DC, which 
is approximately 4 hours away from Morgantown, home to the 
Mountaineers! Initially I was placed in Arnold hall, but 2 weeks into 
my exchange I transferred into International House (I-House) - a 
place where I met friends from all over the world including Spain, 
Mexico, Australia, Denmark, South Korea, Japan, Egypt, China, the 
UK, Saudi Arabia, India, Morocco and Nigeria. Here I made the 
best of friends and now have homes in countries across the globe. 
As an International Studies student, my choice to study at West 
Virginia University (WVU) in the United States of America (USA), 
was based on the leading position the country holds in                     
international affairs… although this position may recently have 
come under strain. The USA certainly holds itself in high regard as 
far as politics is concerned. The “policeman” of the world, the USA 
is involved in politics across the globe, which in my opinion makes 
them overly paranoid in as far as international affairs goes. Be that 
as it may, it was very insightful to experience the differing               
worldviews held in a country such as the USA, especially when 
weighing them up against a country such as ours. For 5 months, 
the I-house was my home. I know that we were advised to reach 
outside of our comfort zones and make friends with the locals, 
something I was at first reluctant to do, but staying within the 
comfort that is a group of exchange students is so easy to do. 

During orientation which lasted one whole week, fellow                
international students and I, had the entire campus to ourselves, 
to explore and to get to know each other better. We did               
everything together, dinner, studying (if we got any done) and 
travelling. I’m sad but also so very grateful for being a part of the 
I-house. There is so much to do, depending on which semester 
you attend: Spring (Basketball Season) Fall (Football Season) and 
the games are all free for students to attend. If you’re more 
outdoorsy than sporty, there are weekly hikes, ski trips and white 
water rafting. If you’re looking to get out of Morgantown, out of 
West Virginia State, the state and city of New York, Chicago, 
Washington DC, Pittsburgh, Philadelphia or New Jersey is only a 
short road trip away. A trip further shortened when shared with 
others! An important thing to remember, however, is that along 
with the fun and games, you are essentially on exchange to study. 

You won’t want to come back. I mean why would you? Yes, your 
friends and family miss you and eagerly await your arrival and tall 

tales of grandeur, but surely they can wait a little longer? My 
sentiments were the same. Having finished my exchange, I 
travelled around Washington DC with friends, but the trip would 
eventually come to an end on the 18th of May, as I was on a 17 
hour flight back to O.R. Tambo International. “Welcome home!” 
doesn’t sound as heart-warming when you feel as though 5 
months were not enough to really make you homesick. However 
waiting to board the plane home, surrounded by chatter in 
Afrikaans, isiZulu and isiXhosa, I felt a slight tug pulling me back 
home. It was not hard returning to everyday life. The hardest thing 
I had to do was get used to the lack of free Wi-Fi everywhere I 
went (first world problems). I’m only kidding. 

Family and friends exhaust you with questions, but you’re all too 
happy to tell them of your exploits (well, not all of them). Coming 
home is definitely not without noticeable change. Firstly, food 
portions are much larger and cheaper than in South Africa.         
Supermarkets are super markets and “bakkies” are trucks, ‘(google 
“Ford f150” or “RAM” trucks). Everything is bigger, but not        
necessarily better. In a land where the legal drinking age is 21, the 
right to vote and the license to kill is granted at 18 and permission 
to drive at 16, you wouldn’t be wrong to ask why. My stay further 
took place within the first 100 days of President D. Trump’s     
administration. A trying time for a divided America, but further 
affected close friends and thus myself when the travel ban was 
temporarily set in place. An action that certainly had life changing 
consequences for international students of affected countries. Be 
that as it may, WVU and staff at the WVU International Office 
were quick to rally behind in support of their students. As an 
international relations student and one eager to achieve global 
citizenry status, my experience has made me realise that the 
world is as small as you make it. Get out of your comfort zone, 
take every opportunity presented to you to explore this earth, its 
many inhabitants, their cultures and traditions. It is enriching, 
eye-opening and fun… it’s just so much fun. The opportunities are 
made available to you. You would be doing yourself a disservice if 
you did not, because everyone at SU International want to see you 
succeed – they are your no. 1 supporters. You will leave with what 
you have, but honestly come back with so much more.  Do I plan 
on going abroad again? Do you need to ask?! 

Montani Semper Liberi – “Mountaineers are Always Free” 

Victor Sapong 
Field of study: International Studies 

Semester exchange 
Host University: West Virginia University, 

USA 
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The academic programme at PUC-Rio is very good, the lecturers 
are really good and there are a lot of classes on offer in English! If 
you are able to speak Portuguese fluent enough you can also take 
classes in Portuguese! I especially enjoyed my Portuguese language 
classes. I was level one (i.e. was not able to speak any Portuguese 
whatsoever) and now I am able to speak and understand quite a 
lot! Some classes were cancelled quite frequently however. Some 
of the lecturers are more laid back. You have to attend 70% of 
your lectures for each subject in order to get the credits. They do 
take attendance often if not every day. The lectures have small 
number of students in them, and are thus more like a classroom 
style than a lecture hall style. The university’s online system works 
really well and all notifications are set to the email address you 
provide. I would say really efficient. The quality of the lectures and 
courses are good, but I would say that the level at Stellenbosch is 
higher. It’s easier to get higher marks at PUC than it is at                
Stellenbosch. PUC does not have a major campus culture like 
Stellenbosch. There is no university housing, people live in the city 
and commute to and from class every day. I stayed with the 
housing programme, it worked out well. But remember you still 
pay rent, which means some of the host families are doing it for an 

extra income and not necessarily because they want to really host 
you. You have to live with your assigned family for one month, after 
which you can move in with friends. It’s not recommended by 
PUC but lots of people did this. The CCCI (the international office 
at PUC) was very helpful and organised some events for the 
international students. Cocktail parties, a day trip to an old coffee 
Plantation outside Rio which was awesome, and a city tour of Rio 
de Janeiro! These activities form part of the registration fee you 
pay so I would say attend all of them! They’re fun and you already 
paid for them! Living and studying in Rio de Janeiro was absolutely 
amazing! Brazilians are amazing people, and especially people from 
Rio de Janeiro – called Cariocas- are awesome! Relaxed, casual 
and chilled!! Tranquilo! There was also so much to do, beaches, 
hiking, site seeing, great restaurants and fun activities! Also, Brazil 
has a lot of not so expensive flights to wonderful destinations in 
the country! I loved everything about my semester abroad, and I 
made great friends from across the world. This exchange                 
especially made me realise how fortunate and thankful we can be 
for our experience at Stellies – Stellenbosch University is world 
class. 

Connie Louw-Smidt 
Field of study: International Studies 

Semester exchange 
Host University: Pontificia University Catolica 

do Rio de Janeiro, Brazil 
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I would absolutely love to study abroad again, should the              
opportunity arise.  I think that it was such a valuable experience 
for me as I learnt so much.  I loved immersing myself in a culture 
that was different from my own.  The friendships that I made, will 
be treasured forever as I really enjoyed networking with people 
from all over the world.  Hopefully, we can all meet up again one 
day…   Due to such a happy experience, my plan is to try do my 
postgraduate studies overseas.  I was exposed to so many             
opportunities that the students receive abroad, and I would love 
to be apart of these one day. 

 I would really like to encourage all students that may be ‘sitting on 
the fence’ about an exchange programme, to really use the   

opportunity that the International Office provides us with.  I 
promise you, it will really be one of the best things you can do in 
terms of exposing yourself to a different culture, and new ways of 
thinking in a different country.   

 I would like to take the opportunity to thank the international 
office at Stellenbosch for granting me this life-changing                  
experience.  Special thanks must go to Sarah.  Your support in the 
pre-departure stages, whilst I was away, and upon my return, is 
greatly appreciated.  I found this quote that I feel perfectly 
summed up my time abroad: “Fill your life with adventures, not 
things.  Have stories to tell not stuff to show.” 

The two terms I spent at University of Maastricht (UM) were 
interesting and worthwhile. I really appreciate the fact that the 
majority of the town speaks English so I did not have to deal with 
a language barrier. The majority of students in the Master’s 
programs were also exchange students so mingling and making 
friends was an easy process, although most exchange students 
were traveling in groups so the language barrier, in some cases, 
made it hard to maintain certain friendships. Coupled with the 
interesting, and different, characteristics of the host university, it 
was also different: UM uses the Problem Based Learning (PBL) 
system. I have grown very fond of this pedagogical system as it is 
more interactive and encourages students to engage each other 
with different ideas and questions. We rarely had lectures: 
students attend weekly tutorials to complete, which they, later, 
discuss in tutorials with the lecturer, in the case of Master’s 
students, or another student, as in the case of some undergradu-
ate courses. At the end of the tutorial the lecturer/tutor provides 
necessary information and provides comments on what the class 
discussed and, eventually, agreed upon. Presenting skills are also 
considered important, as a result, students were required to 
present on papers and ideas used in the courses as a way to show 
the lecturer what one understands, or the lack thereof. The 
classes were intimate, this allowed for easier interactions amongst 
students and the lecturer. Lecturers encouraged students to share 
their ideas, regardless of what students considered “correct”: they 
always emphasized the need to start something, complete it and 
receive correction without having students feel less able relative 
to others, something I thoroughly appreciated. 

My appreciation of the PBL system stems from the different teach-
ing system I have grown accustomed to in Stellenbosch: Stellen-
bosch University’s is based on lectures and tutorials which are 
conducted by other students. My personal experience is that 
students tend to keep their ideas to themselves unless they are, 
already, considered highly able (intelligent) to explain and teach 
what they think/know. I am of the view that that is the only stark 
difference between the two institutions.  On the other hand, the 
similarity between UM and SU is that lecturers are friendly and 
often available to assist students, which encourages constant 
communication about the work being covered and providing 
assistance when one has failed to understand certain concepts. 

The accommodation provided by the host university was amazing: 
I did not have to share my room and it was furnished with a bed, 
a desk. I shared a kitchen with 10 other exchange students. We 
attended an orientation day that helped a great deal: we were 
shown the town, where to find things, how to use the library 
services, where to find affordable food and how to get a bank 
account. Had I not attended the orientation day my experience 
would have been hard. I also had a chance to travel the continent, 
which was easier and cheaper than I had expected. I managed to 
visit Germany, Paris, Belgium, Barcelona, and Italy. The time spent 
traveling and experiencing different cultures was fun and added to 
my perspective and the Christmas markets in Germany, 
Maastricht and Barcelona were all such a delightful experience. It 
was interesting how different cultures celebrate Christmas and 
how much candy and potatoes people in the Netherlands 
consume. 

Ndileka Norman 
Field of study: Economics 

Semester exchange 
Host University: Maastricht University, the 

Netherlands 
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The academic programme at Kent was very different to                
Stellenbosch.  The students usually belong to one school, and only 
study one specific subject (e.g.: only English).  It is not an option 
for them to study multiple subjects, like I do in the BA faculty at 
Stellenbosch.  Moreover, there are not as many physical lectures as 
the students receive more of their work online.  Therefore, the 
students spend less time in lectures and more time in the library 
working independently. During my stay abroad, I joined the 
Psychology society.  This was very interesting as a wide range of 
British Psychologists came in once a week and explained their 
specific profession.  This was a great way to meet other students 
with the same passion for Psychology as I have.  I also joined the 
gym, where I participated in many classes.  This was a great way to 
stay active and once again, to meet new people.  The University 
also offered a wide range of activities specifically for the                  
International students.  I loved participating in these, as I was given 
the chance to make friends with people from all over the world.  
Some of these events included a typical ‘British tea-party’ where 
we got the chance to eat British cuisine and learn about               
Canterbury.  The International Office organised an event to Leeds 
Castle which is deemed ‘the loveliest castle in the world’.  I really 
enjoyed exploring the rich British history that the castles had to 
offer in the country side.  The University also organised a day trip 
to Bruges in Belgium.  This was one of my highlights, whilst I was 
abroad, as I got to experience a different country (at Christmas 
time – which made it all the more special) with my friends.  I was 
so lucky as my cousin stays in central London.  At Kent, they have 
a week of no classes, that is merely dedicated to reading and essay 
writing.  So, for this week I went to stay with my cousin and 
manged to work and explore London – which was amazing.  I was 
very lucky to be in the UK during the festive season, and it was 
beautiful to see their little towns and villages decorated with the 
Christmas lights.  I stayed in the International housing on campus 
and really enjoyed learning about my house-mate’s customs, and 
even getting to celebrate certain traditional events with them.  We 
celebrated the ‘Chinese New Year’ and ‘American Thanks-Giving’ 
together.  I really tried to explore as much as possible whilst 
abroad, and loved our little adventures on the weekends.  It was 
so special to live with International students, as we all had an 
adventurous spirit, knowing that we were only there for a            
semester.  

My academic programme was very interesting as I got to              
experience many different faculties at Kent.  I really loved all my 
subjects at Kent and learnt a lot whilst being guided by                  

enthusiastic lecturers and seminar leaders from all over the world 
(one was even a South African).  Some of my lecturers are leading 
experts in their given field of study – so it was inspiring listening 
to them teach about their own work.  My subjects included: 

English – Language and Gender  
History – Global Empires  
Psychology – Smart Research Consumer  
Political Science – Political Thought  

Kent was different to Stellenbosch in that the campus is very 
international and thus more diverse.  There are lectures and 
students form all over the world – which makes lectures and 
seminars very interesting as various perspectives can be shared.  
My class mates loved hearing about South Africa (and especially 
our diversity).  My class mates would be ‘shocked’ when I told 
them about how many languages are spoken in South Africa.  The 
campus is much bigger at Kent, and many students live off campus, 
as it is very easy to catch the ‘Uni Buses’ onto main campus.  This 
was very different for me, as most students at home live on the 
campus due to there being limited transport and parking. 

My time abroad was really special and I fell in love with England.  
South Africa is very different to England and is thus quite hard to 
compare.  In the UK, I loved how independent students can be, as 
it is safe to walk around freely.  Moreover, the public transport 
system was really helpful and I loved being able to jump onto a bus 
or train to get to the next village or town.  In the UK the students 
really receive many perks that we do not have in South Africa – 
such as discounts at most shops, reduced public transport costs, 
and events organised by the university targeted at the ‘student 
budget’ – such as the day trip to Bruges.  I really came to               
appreciate the living space that we have in South Africa, as the 
British people live in very cramped surroundings.  As South 
African’s, we often complain about the political climate in our 
country.  As a young person, I often found myself becoming bogged 
down by this.  However, I learnt that the clichéd saying ‘the grass 
is not always greener on the other side’ to be very true.  In the UK 
their political system is heated with all the ‘Brexit’ debates and 
uncertainty.  I also came to appreciate the diversity that South 
Africa boasts in terms of our range of cultures, languages, and 
landscapes.  This is not as apparent in the UK, and I found that it 
was something unique to South Africa that we often take for 
granted.  

Caylynn Mardon  
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Having spent four months in Maastricht, preparations to return to 
South Africa weren’t as lengthy as the preparations I had dealt 
with when leaving South Africa. The packing proved to be a task: 
having bought gifts and candy (Stroopwaffels) for people in South 
Africa, so that took a bit longer and required some tact. I also had 
to make sure that the host university had signed off the transfer 
of credits, that I had completed all assignments and written my 
exam. I also had to look for an affordable flight and find the 
simplest route to get to the Brussels-Zaventam airport in Belgium: 
a 2 hour train ride with one stop and to send my resident card 
back to the municipality or I would be fined 450 euros (not some-
thing I would like to experience). 

Having never been to a different continent the exchange period 
has been one of the greatest experiences to date. I learnt that 
although we may consider South Africa a difficult place to live, I 
have learned to be appreciative even the smallest things that it has 
to offer: we do not have to pay to use most public bathrooms and 
when we do we do not have to pay much (I am aware that the law 
of one price is a real phenomenon but a euro is still plenty to 
spend on using the bathroom). I have also learnt to appreciate the 
variety we have in food:  there are certain things that originate 

from the Netherlands, I mean they really appreciate potatoes, 
Churros and pastries yet I think we have some much more variety 
in South Africa. Although I should mention that their limited foods 
made eating much easier for me. I have definitely seen new things 
that have given me a new perspective: regarding education, food, 
human interactions and socializing. I would really like to go back to 
Europe to explore more of the countries and see the other 
different historical aspects of Europe. They also have such great 
outdoor destinations that I would love to see when it is warmer 
outside. I would also like to consider taking up a master’s degree 
in human behaviour. Being at UM showed me that I can actually 
achieve goals if I am eager and do not consider myself incapable of 
achieving the goals that I have set out for myself. Being surrounded 
by a variety of people I realized that we all have different things to 
offer which make interactions that much more fruitful, as a result 
I am open to being a bit more assertive in my interactions with 
people.  I also had the opportunity to attend a TedxTalk in 
Maastricht: It was on differences and perspective. I learnt that not 
all things have to follow a set of social norms, at all times at least. 
The speakers emphasized the need for people to purse their goals 
and dreams without overthinking how others would react to their 
version/definition of success. 

I am very happy and grateful to have received the opportunity to 
do a semester exchange at the University of Zurich in Switzerland 
for the Spring Semester of 2017. I left behind the sunshine and 
blue skies of my home town, Cape Town in search of knowledge in 
a land currently made up of ice and snow. I am an avid rock 
climber so along with my winter clothes, coats and boots and 
other sport clothes, I packed my rock climbing shoes and harness. 
I also took some food with me, because I have been warned about 
the high prices of Switzerland more than once. I brought with 
cornflakes, peanut butter, honey, rice and 3kg Cape Snoek. This 
gave me security that I would be sorted with food for the first two 
days, and also something traditional for me to cook for my new 
housemates.  

Because I my degree is a BA International Studies, my majors in 
third year included Political Science, History and German as a 
foreign language. I participated in the two week intensive German 
course before the semester started. I would highly recommend 
any prospect student to UZH to participate in the pre-semes-
ter-intensive language course regardless of your level of German. 
This gave me an opportunity to make many new friends from 
various parts of the world such as Japan, Ukraine, El Salvador, 
Egypt, Denmark, and Swiss students from the French region of 
Switzerland. There is also weekly excursions that is included in the 
course like hiking. Because I completed an advanced German 
Course, Level B2, I was thereafter allowed to enter into German 
courses offered at the university. This was useful because there are 

not many History courses offered in English. I chose a highly 
stimulating course focused on the Soviet Union in an International 
Context. The class was conducted entirely in German that           
included class discussions student presentation and a written 
paper. This allowed me to advance my German as I learnt a new 
vocabulary related to the content as well as methods to discuss 
complex themed topics. Most of the required readings were in 
English, but the class was in German. The rest of my modules were 
all conducted in English. Most of my courses expected me to 
prepare a presentation for my colleagues, a hand-out related to 
the presentation and a research written paper. Giving presenta-
tions was something I was not accustomed to. My lectures were 
all very accessible during the preparation for the presentation and 
essays and each lecture would give you feedback. The feedback I 
received form my lecturers has really helped me to improve my 
presenting skills that can be very useful one day when working for 
a company or organization. I also participated in two German 
courses during the semester, one focused on reading and writing 
for Social Science students and the other was a theatre                 
improvisational class in German. The “Sprachenzentrum” offers a 
diverse range of various German courses during the semester. I 
would recommend you to do the German Improvisational class, 
should your German level be on a minimum of B1. The improve 
class was by the far the most fun, because it is focused on playing 
improve games that improves your ability to respond                  
spontaneously in German after the class everyone goes together 
with the lecturer to one of the bars located on campus for
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socializing. The University is truly beautiful, with great views 
overlooking Zurich. The University also has the most affordable 
place to eat lunch in the cafeteria, other than packing in your own 
lunch. The Sport facilities offer a wide range of gyms across the 
city and sport clubs. I got involved with rock climbing, bouldering, 
swimming and slacklining/high lining, and ultimate Frisbee. There 
are more than 200 different types of sports so there will be   
something that interests you. Also, it is free of charge! Other 
societies I got involved in included the Model United Nations. 
Sport clubs and societies is an excellent place to meet people with 
similar interests.   

UZH offers students to do an exchange at the University for up 
to two semesters. Therefore, instead of returning back home after 
the Spring Semester I begun preparing for the Fall semester at 
UZH! During the semester you may receive like I did invitations 
to apply to various summer schools offered by the University or 
its partners. There is the IBH International School that is in 
Constance, Germany where you can do a six week German 
course. Constance is close to the border with Switzerland with a 

stunning lake and a great holiday atmosphere especially in the 
spring/summer. I was there once, just to do grocery shopping as it 
is cheaper in Germany, the little town is easy to explore by bicycle. 
You can take a bus there for about 10 Swiss Francs, one way. I 
however applied for a Business and Human Rights summer course 
of that which I got accepted. The course ran for two weeks that 
includes excursions, for example the UN Head Quarters in 
Geneva and the opportunity to earn credits that can make your 
following semester less academically demanding. Also I will highly 
recommend you to find an internship when you are in Switzerland 
for the summer as it will be an additional bonus to receive        
professional experience in your field of study while you are in 
Switzerland. I have hustled and applied to various organizations 
related to peace building and human rights in Geneva and Zurich. 
I am still waiting for a confirmed response. The Political Science 
Institute at UZH awards credits for a min of 6 week internships as 
well. I am not yet done with Switzerland for now and just happy 
and grateful that I have received the opportunity to complete two 
semesters at the University of Zurich.   

Your time at the host university is both an opportunity to study 
and experience the city and its people – it is important to find a 
balance between the two. I completed a law course at Humboldt 
University in Berlin focusing on the international protection of 
human rights. The classroom experience is rich as you get to learn 
from international experts who have a background different to 
our own academic staff. Different persons from different parts of 
the world have been taught differently and this is a wonderful 
opportunity to enrich yourself. Do not be afraid to engage with 
the lecturer and your peers. Take your work seriously, study hard, 
and do your best to always attend class and complete the             
necessary assignments. Do not be afraid to voice your opinion or 
ask questions. The course brings together students from all over 
the world and engagement is an important facet of learning from 
people with different backgrounds and perspectives. 

Apart from the lectures, we had a number of excursions. Some of 
these outings were academic-related activities, such as visiting the 
European Center for Constitional and Human Rights, while other 
activities are organised by the international office and include 
students from all courses. Some of these activities include visiting 
the German Parliament, the Berlin Parliament, the German 
Chancellery, and less “serious” ones like ice-skating or sightseeing. 
Make use of these opportunities as some of these excursions are 
not available to the general public. Even though you might not be 
interested in a certain topic, use the opportunity to expand your 
borders and learn something new. For example, your disinterest 
might demotivate you from visiting the German Parliament. 
However, the Reichstag has an incredible history spanning over 
two world wars, the architecture is immaculate, and the stories 
contained within its walls will stay with you for years to come. 

Returning home after a trip abroad has always for me been one of 
mixed emotions. On the one hand, life must return back to 

normal, you’re excited to see family and friends, and you’re glad 
that you can again afford things such as going out. At the same 
time, few things in life have the power to change a person as much 
as travelling abroad. 

Most of the trip will only start making sense once you return as 
you realise how much you have learnt and how much you have 
grown while away. Give yourself time to be reminiscent all fall back 
into the memories of your time away. At the same time, however, 
it is important not to fall into the trap of being caught in a dream 
world and allow your work back home to suffer as a result of that. 

One of the greatest realisations is that our problems are not 
isolated. Each country is unique with its own set of challenges to 
overcome. Viewing our own country’s problems in that               
perspective allows for an important mind shift in the way we 
might attempt to address them. At the same time, do not 
constantly compare South Africa with a European country as this 
will leave you in despair. While Europe might have the                    
infrastructure, services and public transport that makes everyday 
life much easier and safer, South Africa has an abundance of     
friendly people, beautiful landscapes and a mixture of cultures. 
Interestingly, we as South Africans often complain about the lack 
of understanding and mixing of different cultures, but this problem 
is not unique to South Africa. In Germany, there has been a big 
uproar over the building of a mosque in Cologne. Had a mosque 
been built in South Africa, all people would not only accept it, but 
many would celebrate it. My time in Germany has allowed me to 
realise that the word is much bigger than we think but small 
enough to be within our grasp. I plan on doing a 6-month 
exchange to Germany to study further and hopefully become 
fluent in German. Luckily, the law firm which I will join after my 
studies have offices throughout Germany. Who knows, I might 
very well end up returning again as an attorney. 

Adriaan Louw 
Field of study: Law 

Summer School 
Host University: Humboldt University in 

Berlin, Germany 

38



I absolutely loved Helsinki University - so much so that I am 
considering going back. As a social science student, the Swedish 
School of Social Science offered amazing courses and a space to 
meet-and-greet new people. Aside from the absolute darkness in 
the winter, and of course the freezing weather, Helsinki is a         
beautiful place for anyone looking to live in a reasonably sized city. 
I especially loved that the city was tucked away amongst the 
natural mountains and trees. The sight of jack rabbit and squirrels 
was an absolute delight. At the university I took courses in politics, 
multiculturalism, post-colonial theory and, life-course studies. I 
learnt so much from each of these. The multiculturalism and 
post-colonial theory courses really opened my eyes to the 
different ways in which human beings relate to the present, to 
each other and to history. It was refreshing to hear arguments 
around race, gender and culture from a European setting. Often I 
found myself in a classroom where I was the only African student. 
Consequently, I would find myself frustrated at the lack of            
diversity in experience. Sure, everyone had different backgrounds 
and varied personal stories, but the themes were the same. It is so 
easy to take certain things for granted, a lot of what we say and 
how we say really makes sense because we say it to others who 
share our context. I learnt from this experience that one ought to 
communicate clearly, that is, say what you mean and mean what 
you say, for others to understand you. 

Nevertheless, what was more amazing was just how similar we all 
were. We all wanted social justice, a fulfilling human experience 
and just love in the world even though we were all different. I think 
my experience at SU definitely prepared me for such encounters. 
The quality of teaching and learning here at SU gave me 
confidence to interact with others outside of my context. I 
realized that the opportunities I had taken to engage with             
lecturers, course work and peers in the lecture hall, prepared me 
to critically engage lecturers and course material in a different 
setting. Yes, I was the only African student, but that was no hurdle. 
The recognition that European thought and knowledge are not 
the standard or the only truth validated my own experiences and 
knowledge. This also encouraged me to not shy away from 
expressing what I know to others. 

This also held true when I went on a mini Euro tour. On my travels 
through France, Germany and Spain, I realized that human beings 
are human beings no matter where they live. I was just as capable 
of achieving what students from the global north could achieve. 
Encountering different people and seeing just how similar we 

were, made me reflect more deeply on my own prejudices and 
preconceived notions about myself and others. I felt a very strong 
sense of pride in being African and South African. I felt a deep 
sense of privilege and joy when I thought about home. Since 
returning to RSA, life being back has been nothing short of an 
adjustment. It is so strange to feel out of place in a space that you 
call home. But this is really how I have been feeling. Being back 
feels both familiar and foreign. So much has changed yet so much 
has stayed the same. Thanks to video calling, I have not missed 
much in terms of keeping up with family and friends. Even so, the 
past six months I have been away, I have missed all the little things 
that don’t pop up in conversation but become so visible and 
evident in other ways. For example, when I talk to my friends 
about something that happened at a particular period, their 
reference is in the RSA context whereas mine is not. Sometimes 
this creates a bit of confusion. 

I have also realized just how vast the world is. Just how much is 
out there to see and experience. In a way it feels like I come back 
with a fresh pair of eyes through which to look at and make sense 
of my South African context. Because of this, I realise that one can 
be easily wrapped in their own bubble of reality, often overlooking 
that they are multiple lives and experiences all over the world. 
Moreover, I have a renewed zeal and hope for my South Africa. For 
a very long time, what was outside the boarders of the African 
continent was perceived to be superior. Coming back from 
Europe made me realise that what Africans know to be true and 
real is just as valuable as European knowledge and ways. I now see 
the potential that we have as a country and continent in our own 
right. I am excited about young men and women and what they 
can do for this country. I realise that African people are                
courageous and resilient. We make a way where the odds are 
stacked against us. I am very proud of this trait. I am also              
encouraged to do more to fight our societal ills such as               
corruption, crime and illness. 

I appreciate being a South African for so many reasons. I am 
looking forward to going oversees again. I think it is good to 
explore and discover the world while I still can. Would I live in 
Europe, yes! Not because I hate Africa, but because I liked Europe. 
It would not be a substitute but an addition. Oh, how true is the 
SiSwati idiom Ku hamba, ku bona [to travel is to see, learning, 
share & experience], and more often than not, it is self that is seen 
more clearly. 
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The objective of my exchange with The American University in 
Cairo (AUC) was in order to gain experience in the field of 
Egyptology, and AUC has one of the world’s best-known             
departments. Headed by Professor Salima Ikram, one of the field’s 
leading scholars in human and animal mummy research as well as 
ancient Egyptian art, AUC’s Egyptology department provides its 
students with the best possible environment for expanding their            
knowledge on ancient Egypt. Its location within Egypt itself 
provides the opportunity for numerous site and museum visits 
and a real-time experience with objects that are known            
worldwide. Visiting professors also provide students with the 
opportunity to increase their knowledge in certain fields not 
offered by the university itself. This semester for example, we 
were fortunate enough to attend a museum studies workshop led 
by Dr. Monkhouse, the head of the British Museum and trusted 
and a good friend of Professor Ikram’s. Furthermore, the constant 
stream of invitations sent out to the students to lectures around 
Cairo at various institutes allows for an integrated approach in 
which students can interact with scholars working in the field. 

The courses offered by AUC differ with each semester and are 
incredibly diverse. While the core courses in history, art and 
hieroglyphics are presented on a constant basis, and which 
students are required to take in order to graduate, the selected 
topics vary both in topic and time period. I was fortunate enough 
to be able to attend a graduate course this semester presented by 
Professor Ikram herself on the subject of site analysis. Every dig 
requires that extensive research be undertaken upon the site 
itself, critiquing previous work undertaken by Egyptologists and 
identifying possible areas that need further work and that might 
bear undiscovered objects. These types of courses differ strongly 
from the undergraduate courses in that they require a large 
portion of independent study apart from the 2-hour lectures that 
are presented twice a week. However, the huge amount of 
information presented in the undergraduate core courses, such as 
history, art and hieroglyphics, does require constant dedication. 
The almost weekly quizzes and small papers assigned to students 
in each course requires discipline, as one small mistake can lead to 
a drop in your overall GPA, which the department stresses should 
be at least a 3.5. 

 Apart from visiting lectures, workshops and the basic classes, the 
professors at AUC’s Egyptology department strongly encourage 
their students to make use of their fortunate location and 
organize at least 3 trips per month to various sites around Cairo 
and Egypt itself. Apart from the numerous day trips we had to sites 
such as Saqqara and Giza, this semester we were given the         
opportunity to travel to Luxor and Aswan. The trip was funded by 
the department itself, only requiring students to organize their 

own transportation to Upper Egypt (which is in the South…). A 
few of my friends and I made use of Egypt’s train system for our 
travels, a second class ticket to Luxor only costing around 57le. 
During our trip we visited sites such as the Valley of the Kings, 
Edfu temple, Deir el-Bahri (Hatshepsut’s mortuary temple), the 
valley of the Nobles, Luxor museum, Abu Simbel, the site of Elkab, 
Medinat Habu or the temple of Ramses III, Luxor temple and 
Karnak temple. As AUC’s professors are respected world wide, 
we were also allowed access to many dig-sites that are currently 
closed to the public, such as the opening of 2 Middle Kingdom 
tombs at Deir el-Bahri. Furthermore, our visits to the various sites 
were also made all the more exceptional because of the              
numerous interactions we had with scholars currently working in 
the field. 

One thing that I have to say is that it was incredibly difficult leaving 
Cairo. The unbelievable friends I have made there and the              
experiences I had truly made it one of the best years of my life. 
Studying in what has often been classified as a ‘middle-eastern’ 
country puts you into contact with people of such diverse 
backgrounds and truly exposes you to the true international 
community. I must say that this was at often times heartbreaking, 
as Egypt and Cairo itself houses many refugees and asylum seekers 
from areas such as Somalia, Iraq and Syria. The American              
University in Cairo in fact has many students originating from 
these countries in conflict and the many conversations I had with 
them over a tea and shisha at the local café changes the way in 
which you view your home and what you deem as important in 
your life. I must add that my experience in Cairo has not only 
changed my perspective, but also my future plans. 

 The trip that our department organized to Luxor and Aswan was 
a turning point in my career path as Professor Ikram introduced 
me to a woman who worked as an epigrapher. Katie, who   
currently works for Chicago’s publishing house, lives and works in 
Egypt on a permanent basis, moving from site to site and                
recording objects and art for conservation purposes. My             
conversation with her at Medinat Habu, the site upon which she is 
currently working, opened my eyes to a field that I thought had 
long ago been replaced by photography. My academic background 
and experience in fine arts and visual studies, along with my 
background in Egyptology makes me a perfect candidate for this 
line of work. At the hotel later that night I had a conversation with 
Professor Ikram, which eventually resulted in her invitation for me 
to return to AUC and complete the MA of which I had already 
fulfilled some of the basic requirements. My hard work and 
passion for the field of Egyptology paid off once again as I have 
found out recently that the department at AUC will be funding my 
entire MA in Egyptology with a focus on epigraphy. 
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Sophia University is one of Japan’s leading private institutions, so 
expect superb facilities, lecture rooms and course options, should 
you choose to enrol in one of its programmes. That having being 
said, the bureaucracy and administrative process is pretty a 
ppalling. Whereas at Stellenbosch, we’re quite spoilt in terms of 
been led by the hand through the registration process, the onus is 
entirely on you at Sophia. Students are granted a window period 
of one week to enrol in classes, after which the system shuts 
down and you can no longer register for other subjects. Bear in 
mind that Japanese visa requirements demands that students be 
enrolled for no less than 10 hours of tuition per week and if these 
conditions are not met you may be deported. So make sure you 
sign up for enough credits to cover the hours! Its best to enrol for 
extra subjects and drop them after if you are uncertain of which 
courses you want to take, as there is no way to change subjects 
once the system closes. 

There are many English taught courses on offer at Sophia, many of 
which are offered in the Graduate Program in Global Studies.    

The GPGS, builds on Sophia’s traditional strengths in area studies 
to study globalization. Its curriculum offers the M.A. degrees in 
Global Studies, International Business and Development Studies, 
and Japanese Studies, as well as a PhD in Global Studies. 

The culturally and nationally diverse student body and faculty 
form a lively intellectual community, and the central Tokyo 
location enhances teaching, research, and career opportunities. 
Whilst studying at any Japanese institution, it is recommended 
that you try to join a club or circle. This way you will meet 
Japanese people who can help guide you through your respective 
institutions administrative process and just offer general advice 
and help. In a way, it will serve as a segue towards understanding 
the Japanese way of life, and will help you make the most of your 
time in the country. Japan is a land of contradictions where the 
über modern is juxtaposed against preserved and proud tradition. 
The best advice I can give will be to embrace its unique culture 
and open yourself up to new experiences.

The experience at Xiamen University was very culturally and 
historically enriching. I studied Chinese therefore my classes were 
only language based. I had grammar classes, listening classes and 
speaking classes. My class only consisted of foreign students.  
Unlike Stellenbosch where I had two hours class per day with my 
Wednesdays off, In Xiamen I had class from ten am to four pm on 
Mondays to Wednesdays.  On Thursday my class started at ten am 

to two thirty pm. I had Fridays and weekends off. Classes were 
one and a half hours with a ten minute break. Understandably my 
new timetable took some time to adjust to. I realised that Chinese 
people are extremely hardworking and studious. We had daily 
homework and in time you start to adjust to your new schedule. 
I studied at the Xiang’an campus and that campus is very big, so I 
had to cycle to and from class. 
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The academic program included the mid-term exams and the final 
exams. My grammar classes were very interesting due to a fun and 
interactive lecturer and also because I had it from Monday to 
Thursday. I had my listening and speaking classes twice during the 
week. The exams consisted of a formal written comprehensive  
test, a listening test and a formal oral test.  In Stellenbosch at 
Honours level, you only complete your thesis and an oral test that 
consists of reading written material and answering questions. It 
was very different in Xiamen as I was placed at an undergraduate 
level. They do not have something similar to an Honours 
programme. 

Other activities included cultural exhibitions for example there 
was a Thai cultural evening showcasing Thai culture. There was a 
Chinese language partner evening every Monday where you can 
meet Chinese people and become language partners. Chinese is a 
very complicated language, so this is very helpful. You might under-
stand the Chinese spoken in your classroom but as soon as you 
go to the city, you encounter so many dialects and have difficulty 
understanding. Sports related activities were held in order to 
create unity and this included a marathon where foreign students 
had to participate in. There were two formal ceremonies, one to 
welcome all the foreign exchange students and another one at the 
end of the semester a graduation ceremony where we received 
certificates of attendance and official academic transcripts. 

The teaching method at Xiamen was very personal. You could call 
your lecturer and even text them if you have a question. Whereas 
in Stellenbosch you would have to privately consult your lecturer 
or email them if you have any type of question or messages. Also, 
the lectures only spoke Chinese to you. I have learned a lot more 
spoken Chinese due to being in a Chinese environment and being 
forced to adjust to it. The experience has surely made me better 
at the act of studying and being more concentrated on the task at 
hand. 

I missed South Africa so much. My experience in China changed 
my perspective on many things. It changed my perception on 
academics and studying. In South Africa we have a very relaxed 
culture when it comes to academics and China made me realise I 
have to work much harder. My view on eating habits also changed. 

The Chinese live a very healthy lifestyle and this comes mostly 
down to their diet. I realised that many South Africans have fuller 
figures due to our diets. I started eating much healthier now that 
I am back in South Africa.  I also appreciate our weather and clear 
blue skies much more because China has so much pollution. While 
I was China, I realised the stereotypes many foreigners have of 
South Africa or generally Africa.  Many of the students that I met 
had never heard of South Africa or of the Afrikaans language. 
South Africa has many problems but when you are in the country 
you can become oblivious to these issues even though you are 
surrounded by it. In China I realised that South Africa’s education 
system is not very good. Many schools there have class even on 
Saturdays. Education in the Chinese culture is a core element. I 
knew that South Africa was not very safe and if you experience it 
daily, it becomes normal for you. You realise how paranoid you are 
when you arrive in a country that is much safer; where you can 
walk late at night with your cell phone and nothing will happen to 
you and when you can wear whatever you want and you’re life 
would not be in danger. Service delivery is another issue in South 
Africa; I experienced my first natural disaster, a typhoon, and it 
caused destruction and chaos however the problems that arose 
with it such as no water and electricity were fixed so quickly. 

I mentioned a lot of problems I realised about South Africa, but of 
course you miss your homeland. I missed the people the most. 
Our friendliness and humour is one of a kind. 

My exchange program was very enlightening. You meet so many 
people from different countries and different backgrounds. You 
learn independence. You learn so much more about yourself. You 
become much more confident. I believe that traveling is education 
in itself and a way to experience personal growth. Being away from 
home for so long also makes you realise that family is very import-
ant. I do intent on going abroad again. Learning about new cultures 
is fun but experiencing it first hand is very enriching. I believe that 
my experience abroad has made me hardworking and focused on 
my goals and dreams but also made me realise that I should have 
more fun and enjoy life. I would love to go back to mainland China, 
especially to Shanghai and Chengdu. I would also love to experi-
ence more East Asian countries and their cultures where appreci-
ation for the simpler things in life is the way to live. 

 “If somebody offers you an amazing opportunity but you are not 
sure you can do it, say yes – then learn how to do it later” – 
Richard Branson.  

As an individual with wanderlust, I have found it logical to take 
every chance that comes my way to travel the world. I had never 
been to Asia, therefore when the Zhejiang University International 

Summer School was advertised I saw at as a moment fashioned 
for me. The summer school was offered by the university’s School 
of Management (SOM). The advert came on short notice just 
before A2 exams. Studying engineering can take its toll on you at 
times, so I thought why not take a break from it for a while, to 
China! That way I could find my inner Zen. I thought it was only 
open for accounting and commerce students but upon reading the

Alford Mbongeni  Sibanda  
Field of Study: Engineering 

Summer School 
Host University: Zhejiang University, China 
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fine print (always read the fine print!) I found that it was open to 
all students. Due to the newly formed partnerships between 
Zhejiang University and Stellenbosch University, the costs were 
subsidised from accommodation to the tuition which made the 
prospect the more enticing.  

The acceptance notice came in halfway through the exams. It was 
difficult to balance the excitement of imminent travel and study 
stress at the same time. Finally the day of departure arrived.  
Everything had fallen into place for the time being as I had not 
received all of my results, but I left that in God’s hands. I could not 
contain the excitement. It was finally happening! 

What happened next was unforeseen and borderline tragic. There 
was some miscommunication with regards to airport pick upon 
arrival. As a result I ended up unintentionally exploring the       
beautiful city of Hangzhou. Truth be told, I was lost in a foreign 
land with no means of communication. I could not even call my 
mother, virtually no one spoke English around me. Everything was 
in ‘simple’ Chinese characters. Eventually I made it to the hotel 
where I would be residing for the next three weeks. I was met by 
the SOM student representatives who were very welcoming and 
willing to help us settle into what was a new experience for most.  

The majority of the students on the program were from Hong 
Kong who, like most, wanted to get a first-hand taste of such a 
reputable institution. There was another Stellenbosch student on 
the summer school. For both us, the first week came as a major 
culture shock as we had to adjust to Chinese ways. All our       
Southern Africa inclinations seemed to be non-existent, no social 
networks, and no braaing! In a way, it led to a better cultural 
absorption although it felt like we were alienated from ‘our’ 
norms. 

In the first week, we got to learn about the theoretical aspects of 
Doing Business in China (DBIC). This was done through lectures 
and company visits. Lectures were delivered by world class        
professionals who had industry experience in both the Western 

and Chinese economies. The first impression I had of China was a 
stern communist structure. However, this was far from the case. 
The business models in China had capitalistic overtones due to 
the government having laissez-faire approach to the economy. 
Coupling this with that reputable work ethic of the Chinese has 
led to them becoming the world’s strongest and progressive 
economy. All the knowledge we were receiving had to be put to 
valuable use. What better way to do this than a group project! The 
groups had varied backgrounds due to the global impact of the 
university. My group consisted of a Kazakh, British, Taiwanese, 
Chinese and a Zimbabwean. How diverse! I saw this as an           
opportunity of learning how to deal with people in a professional 
environment. With all these cultural differences around me, I 
realised the need to acknowledge and embrace our backgrounds. 
That way we can see the world in a different light and have a 
better understanding of our surrounding.  

It was not all work and no play. Most of the afternoons were used 
for cultural visits within the city of Hangzhou, which hosted the 
G20 summit recently. We got a taste of how life was in the Song 
Dynasty, when the city was the ancient capital of China. However, 
the stand out experience for me was visit the Shanghai on a 
weekend getaway. I realised that reality is only limited by the 
degree in which one is willing to be ambitious. I could have 
ignored that email but here I was on the 93rd floor of the          
Shanghai world financial centre enjoying the captivating scenery. 

Upon returning home, I realised that this was the end of the long 
trip, but the beginning of a world adventure. I learnt that I could 
combine my current degree with another from a different course. 
The aim is not to be jack of all trades but rather to increase my 
skillset in preparation for the competitive world. The next            
destination is likely to be the Americas. The world is full              
opportunities waiting to be seized. I would highly recommend 
anyone willing to travel to have a look at what is out there. Lastly, 
thank you Zhejiang University and SU International for giving me 
the opportunity to fulfil my dreams of learning and travelling! 
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Arriving in Adelaide, there was someone from the University to 
pick me up from the airport, which was great. The next morning, I 
went to the administration hub, and walked out with my student 
card about 10 minutes later. Everything was very efficient. My 
classes weren’t on main campus, and I had to use the public 
transport system to get to class every day. At first, this was quite 
a challenge, but within two or three days I had gotten the hang of 
it and could navigate my way around quite easily. The university’s 
facilities were really amazing – from easy-access internet (I did not 
need to register, I simply used my student number to login from 
anywhere on any campus), to state-of-the-art computer laborato-
ries (which stayed open as late as they were needed); good cafete-
rias and nice public spaces. I eventually spent between 8 and 10 
hours on campus every day, barely noticing the time pass. I was 
especially surprised by the quality of their IT-services: I had 
difficulty logging into a computer one day, and sent an email to the 
IT-department. The problem was corrected almost immediately – 
without me having to leave my desk with follow-up emails the 
next day asking whether I had any other problems. 

My course was beyond all expectations: it was well organised, the 
course materials were excellent and above all, the lecturer and 
class assistants were wonderful. My classmates ranged from 
undergraduates needing to earn extra credits, to Masters and PhD 
students needing to learn GIS for their research (such as myself). 
Somehow, the course satisfied and challenged everyone alike. 

What I enjoyed most was the student-lecturer relationship. As far 
as I could gather, Australian universities have a much more           
practical (and less theoretical) approach to teaching. Lecturers 
seem to exist for the sole purpose of enabling students to reach 
their potential, even though they are recognised researchers 
themselves. Our lecturer would walk around during practicals and 
spend time helping students, going through our work with us. He 
also gave excellent and timely feedback, so we always knew         
exactly what was expected of us. As part of the course, we had to 
complete a project (due a few weeks after the end of the course). 
Our lecturer encouraged us all to speak to him for help, and even 
told me to call or skype with him once I’m back home, should I 
have any questions or concerns. 

With regards to accommodation, I had great experiences staying 
with other students and young working Australians with Airbnb, 
which contributed positively to my trip. I would recommend it to 
anyone! My experience in Adelaide and in Australia in general was 
more than just a great holiday and a very informative course: it 

opened my eyes to new possibilities for studying and/or working 
abroad, particularly in a country and world region that I wouldn’t 
necessarily have considered. Moreover, being affiliated with a 
different university (other than Stellenbosch, where I had been 
studying for the past 4 and a half years) has broadened my          
understanding and exposed me to a different kind of campus, 
university, and teaching method, not to mention a different 
student demography, environment and way of living. This exposure 
was invaluable. 

I return to South Africa with a newfound sense of independence 
and freedom, which can only be explained by the fact that I have 
now seen that there are different academic realities out there, and 
that my time at Stellenbosch is not representative of them all. 
Particularly at a time when I have grown tired of studying and of 
theoretical academics, I come back energised and excited to study 
further, perhaps focussing on more practical courses and more 
real-world experience. 

That is not to say that my theoretical training at Stellenbosch has 
not been world-class – I fit in well and could hold my own at the 
University of Adelaide – but I have realised that there are different 
ways to learn, and that some independence (with guidance) goes a 
long way. 

Apart from my course, I also took some time to see other parts 
of Australia, notably Sydney and Cairns. (This part of the trip was 
self-funded, as my bursary could not have covered it. I highly 
recommend saving up and seeing more of the country – it is a 
wonderfully diverse and interesting place! Going all the way to 
Australia is reason enough to explore a little further). Sydney was 
fascinating from a historical and cultural perspective, with great 
museums (all free!) and galleries. I also made a point of seeing a 
concert in the famous Sydney Opera House, as this had been a 
dream of mine since childhood. 

I went to Cairns with the sole purpose of diving on the Great 
Barrier Reef, which I subsequently did and loved. However, the 
next day I took a tour to the rainforest, which is just as                 
magnificent, but perhaps slightly less famous that the Reef. I found 
Australians very welcoming, friendly and warm. It was also very 
easy to relate to them and I found it quite easy to make friends. I 
would definitely go back if I ever have the chance. 

I am grateful to SU International for the great opportunity, which 
has inspired me to keep exploring and learning! 

Emily van der Merwe 
Field of Study: Economics 

Summer School 
Host University: University of Adelaide, Australia 
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Just like universities disproportionately invest in their best 
researchers, so should they invest disproportionately in their best 
students. This was the view of Johan Fourie, associate professor of 
economics and academic coordinator, during the launch of the 
fourth installment of the annual Stellenbosch University/KU 
Leuven Think Tank. 

Established in 2015 to build on the close partnership between 
Stellenbosch University and KU Leuven, the Think Tank has 
become one of the most prestigious and popular extra-curricular 
programmes that Stellenbosch invests in. It works like this: each 
year, from more than 100 applications, between 15-18 graduate 
students from across all faculties are selected to join the Think 
Tank.  Academic performance is an important criteria, but 
students are also judged on an essay they have to write which 
deals with the theme selected for every year. 

The theme for 2017 was ‘Art and Science: an enduring                  
relationship?’ The students would gather every two weeks to 
listen to invited experts talk about their own research and how it 
relates to the theme. The 2017 speaker list included, for example, 
an archeologist, a linguist, a geographer, a mathematician and a 
professor of art. The students also meet regularly (through Skype) 
with their Leuven counterparts, a similar-sized group of students 
selected on roughly the same criteria in Belgium.  

The aim is to present the results of their discussions at an 
end-of-the-year event. In 2017, KU Leuven students visited 
Stellenbosch in April to begin planning how they would showcase 
their results. It was clear that they wanted to do something 
different than the previous two groups, who had preferred a 
presentation-style event with an audience of invited guests. The 
2017 cohort, instead, chose an exhibition, put on display in 
November 2017 in Leuven, to exhibit the different aspects of the 
relationship between art and science. 

Invest in  the best
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The visit to Leuven was an inspiring one. Not only did the 
students work hard on completing their exhibits, but they also 
found time to visit the South African consulate in Brussels, Koen 
Vanmechelen’s eccentric art gallery, and experience the delights of 
a local organic brewery. 

Dr Leslie van Rooi and Prof Johan Fourie were the academic 
coordinators for the first three years. With Dr Van Rooi’s  
appointment as Senior Director:  Social Impact and Transforma-
tion in 2017, he has decided to give way to Dr Lydia-Marie Joubert, 
manager of the Central Analytical Facilities' (CAF) Electron 
Microscopy unit, and Heidi October, new head of the Frederik van 
Zyl Slabbert (FVZS) Institute. Werner de Wit, coordinator of the 
Short Programmes and Incoming Summer Schools of Stellenbosch 
University International, is the administrative coordinator.  

Says Fourie: “These are Stellenbosch University’s finest, and by 
investing in them, we accomplish two interrelated goals: we 

nurture the future intellectual leaders of South Africa by exposing 
them to new contexts and interdisciplinary fields, and we create 
new networks between themselves but also across continents. 
We’ve seen how the latter has been immensely beneficial for 
several of the students that have traveled with us. Some have 
entered a Masters or PhD programme in Leuven. We’ve seen 
some of the Belgian students return to Stellenbosch as students. 
We’ve also seen some Stellenbosch and Belgian business             
collaboration after the project has ended.” 

This year, the Stellenbosch group will travel to Leuven in April for 
their first interaction with the Belgian students. The Leuven group 
will then visit Stellenbosch in November, where the final event will 
take place. The 2018 theme is ‘Vox Populi’, and during a weekend 
camp in late February, the students already began unpacking who, 
what and how the voice of the people influence our lives. We look 
forward to what they will uncover on the journey towards 
November. 

Invest in  the best
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Since our last edition, our SU International family has grown! Over the last 12 months, we have welcomed 5 new staff 
members in various centres.  Beltus Sirathaza joined the Centre for Collaboration in Africa, while Sarah Howie and Diane 
Gahiza are two of the new faces at the Africa Centre for Scholarship. Xinran Huang and Siyan Li are new members of the 
Confucius Institute at Stellenbosch University.  We asked them to tell us a little bit more about themselves and to find out what 
tickles their fancy:  

Position at SU International: Administrative Officer - 
Intra-ACP/Africa Mobilities | Centre for Collaboration in 
Africa 

What is your favourite aspect of your portfolio/ job? 
Being in academia is awesome, I enjoy how we are able to 
empower and enable an African child through education via 
the mobility programmes that we run in the CCA.  

What are your roots/ where do you come from? 
Ndingu Mkhuma, Xesibe, Nonzaba, born in the Eastern Cape, 
raised in EC and North West.  

What inspires you? 
I am inspired by the beauty of life, where we are granted an 
opportunity to flourish into our greatness and always strive 
to harness our hearts.  

What is your favourite book and why? 
The Leader Who Had No Title. Author: Robin Sharma. It is 
such a marvellous book to read and my take away from it, is 
that “you need no title to lead”. It has allowed me to take life 
experiences and apply them to shaping my life and those that 
I get to interact with in all levels. 

What is your favourite dish/ food and why? 
Umngusho (Samp). It is such a filling dish when prepared well, 
with tender and love. I also love it because back home a 
ceremony/event is not complete if people were not served a 
portion of umngusho their plate. Hahaha! 

Worst travel experience (local/ abroad)? 
I cannot recall any. I always strive to find pleasure in all my 
travels despite coming across any challenges while on route.  

 

Full name and surname: 
Diane Ingabire Gahiza 

Full name and surname: 
Beltus Sinethemba 
Sirathaza

Position at SU International: Project Coordinator 

What is your favourite aspect of your portfolio/ job? 
The interactions we get to have with various people within the 
African continent and beyond.  

What are your roots/ where do you come from? 
From The Land of thousand hills and raised in the beautiful 
Eastern Cape 

What inspires you?
I am inspired by my Mother. The values she instilled in us and 
teaching us that being kind, respectful of one another can unite 
people 

What is your favourite book and why? 
The Alchemsit : Paulo Coelho. This book awakens you and just 
makes you want to pursue your dreams. 

What is your favourite dish/ food and why?
I love food so it would be difficult to narrow it down. My absolute 
favourite dessert will have to be Malva pudding-yum! 

Worst travel experience (local/ abroad)?
I have not had one as I embrace every travel experience as it each 
comes with precious memories.  

 

NEW STAFF
AT SU INTERNATIONAL 
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Full name and surname: 
Xinran Huang 

Position at SU International: 
Assistant to the Director and Lecturer 

What is your favourite aspect of your portfolio/ job? 
Have class with students 

What are your roots/ where do you come from? 
China 

What inspires you? 
I want to explore the wonderful world, I want to�communicate 
with the different people, and I want to�experience different 
cultures, by holding this dream I choose to go here -South Africa, 
the colorful country. 

What is your favourite book and why? 
The Alchemist. Because everyone is special, and everyone has 
right to achieve his dream. 

What is your favourite dish/ food and why? 
Barbecue. Everyone likes it. 

Worst travel experience (local/ abroad)? 
Go hiking with my girl friend, she got lost, to find her, I got lost too. 

Position at SU International: CISU Programmers 

What is your favourite aspect of your portfolio/ job?    
My students learn something new from me, while I also a lot from 
them. 

What are your roots/ where do you come from?  
Be kind  
Be young  
Work hard 

What inspires you?
To be a better person in my work and life. 

What is your favourite book and why?     
Dream of Red Mansions . It's a great literary work, which give me 
the guideline for life. 

What is your favourite dish/ food and why?   
Noodles. I love all kind of noodles. 

Worst travel experience (local/ abroad)? 
I think there is no worst experience on my travels so far. Every 
experience is special to me whatever  I met. 

 

Position at SU International: 
Director of Africa Centre for Scholarship 

What is your favourite aspect of your portfolio/ job?
Working with nice and smart people in a creative way and 
contributing to the future development of the continent. 

What are your roots/ where do you come from? 
Roots are global – I was born in England, educated on 4 
continents (preschooled in Australia, primary school and high 
school in Brazil and South Africa and Doctorate in Netherlands). 
My family lives all over the world. My mother is English, my father 
was born in Nicaragua, my brother was born in Australia and is 
now working in Cambodia. However, my roots are firmly 
established in SA. 

What inspires you? 
Lots of things – a beautiful sunset over the sea or over the 
bushveld, to seeing people grow through opportunities created, to 
Roger Federer on a tennis court, to a beautifully written piece of 
literature or scholarly article/book to the Olympic games (both 
summer and winter) 

What is your favourite book and why? 
Impossible to narrow down as my tastes are catholic and eclectic 
as seen by the tower of books next to my bed – War and Peace 
has to be up there amongst them, Dickens books in general and 
historical fiction from the Plantagenet to the Stuart eras by 
Antonia Fraser and then there was Salisbury Cathedral – big, fat 
books are my favourite but the content depends on my mood and 
therefore can be “heavy or light”. 

What is your favourite dish/ food and why?
Seafood in general and paella specifically – I love the mix of tastes 
and textures from Spanish cuisine but my all- time best was Acara-
je’ (black-eyed peas fritter with shrimp filling) from the streets of 
Salvador, Brazil a local street food. 

Worst travel experience (local/ abroad)? 
Being mugged in Maputo, Mozambique must be one of my all time 
travel lows along with having my documents stolen in Latvia last 
year. 

 

 

Full name and surname:
Sarah Jane Howie 

Full name and surname: 
Siyan Li 
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The INTOUCH-ables: 
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Celebrating 25 individuals for their contribution 
towards SU International, the Tygerberg International 

Office and the USB International Relations Office.

 

Person         Position          Area              Reason 

Prof Magda 
Fourie-Malherbe 

Professor: Centre for Higher and 
Adult Education 

Faculty of Education  For her consultation during the 
various transition phases of the 
African Doctoral Academy, her 
teaching during several annual 
ADA Schools and Joint Schools  
elsewhere in Africa and her 
engagement with Xiamen Universi-
ty in Higher Education Studies. 

Prof Jan Botha Professor: Centre for Research 
on Evaluation, Science and 
Technology (CREST) 

Faculty of Arts and Social 
Sciences 

For his advice during the various 
transition phases of the African 
Doctoral Academy, his teaching 
during the annual ADA Schools 
and Joint Schools elsewhere in 
Africa, his commitment to the 
Stellenbosch-Leipzig partnership, 
his support in developing 
joint/double degrees and his 
contributions towards formulating 
the national internationalisation 
policy (still in process). 

Dr Christoff Pauw Programme Manager STIAS For his role in establishing SU's 
presence in Africa, his initiative to 
develop the database for Africa 
collaborations and his role in 
Intra-ACP TRECCAfrica I and 
engagement with the relevant EU 
Agency. 

On 13 April 2018 we celebrated 25 years of international relations with more than 40 of our 
partner institutions and our broader university community at a Gala Celebration in the          

Stellenbosch University Conservatorium.  

During the event Stellenbosch University expressed their gratitude to each and every attendee 
(and those that could not join us) for their contributions towards the development and             

activities of the International o�ces. On the journey of 25 years many had a signi�cant impact 
on the various international divisions.  

As a special gesture, 25 current sta� members were recognised for their contribution towards 
SU International, the Tygerberg International O�ce and the USB International Relations O�ce. 

With this recognition we (the three dedicated o�ces) would like to thank the individuals for 
their support, guidance and commitment that enabled us to build a support platform for 

international students, sta� and activities over the past 25 years. 
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Person         Position          Area              Reason 

Dr Ailsa Holloway Director: Research Alliance for 
Disaster and Risk Reduction 
(RADAR)     

Faculty of Arts and Social
Sciences 

For her leadership in the Secretari-
at of the Periperi U network of 12 
universities in Africa in disaster risk 
reduction management and includ-
ing SU International in establishing 
bilateral partnerships with 
members of PeriPeriU. The 
network is a model for structuring 
north-south-south cooperation as 
a complex system of intersecting 
social, economic and political 
systems in each partner's context. 

Prof Danie Brink Dean Faculty of AgriSciences For his role in supporting the 
RUFORUM and ARUA initiatives at 
the University, his inclusion of 
students in internationalisation 
activities and his role in building 
the Stellenbosch-KU Leuven 
collaboration through the comple-
mentary Master's programme in 
Aquaculture. 

Prof Linus Opara NRF / DST SARChI Research 
Chair in Postharvest Technology 

Faculty of AgriSciences For his role in bringing a cohort of 
Nigerian postgraduate students to 
SU, his continuous guidance and 
engagement with SU International 
and his broader advocacy role for 
internationalisation rooted in the 
African continent. 

Prof Ronel du Preez Vice-Dean: Teaching and Learning Faculty of Economic and
Management Sciences 

For her role in engaging with 
Zhejiang Normal University and 
her active role in establishing the 
BCom International Business 
degree programme, impacting SU 
International’s approach in our 
efforts to internationalise the 
curriculum. 

51

 

Person         Position          Area              Reason 

Prof Rufus Gouws Professor: Lexicography and 
Afrikaans Linguistics 

Faculty of Arts and Social
Sciences 

For his role in bringing Gabonese 
PhD students in Lexicography to 
SU, paving the way for a significant 
cohort of Gabonese postgraduate 
students for studies in Science and 
Health Sciences; his role in the EU 
funded EMLEX consortium 
contributing towards SU Interna-
tional's understanding of joint/dou-
ble degrees and his continued 
participation in Erasmus+ 
programmes. 

Prof Carlotta von Maltzan Professor & Head: German 
Studies 

Faculty of Arts and Social 
Sciences 

For her role in establishing the 
joint Master's programme in 
German Studies with Leipzig 
University, sharing her Africa 
German Studies network and her 
initiative in establishing an Interna-
tional Graduate Training Group 
with the FU Berlin, Germany. 

Prof Willie Perold Vice-Dean: Research Faculty of Engineering For his engagement with interna-
tional delegations, council to SU 
International and support for 
Intra-Africa mobility prorgrammes 

Prof Andrie Schoombee Professor & Departmental Chair: 
Economics 

Faculty of Economics and 
Management Sciences 

For his role in encouraging in- and 
outbound international student 
mobility in the Department of 
Economics, establishing the 
Double Master's degree with the 
University of Göttingen and 
cultivating a meaningful interna-
tional outlook in the Economics 
Department for staff and students. 
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Person         Position          Area              Reason 

Prof Johan Fourie Associate Professor: Economics Faculty of Economics and 
Management Sciences 

For establishing Development 
Economics courses for interna-
tional students in the Global 
Education Programmes (GEP) as 
well as the Winter School, and his 
role as academic programme 
leader in the annual Stellen-
bosch-KU Leuven Think Tank 
project. 

Karin Wiss Faculty Manager & LLM 
Coordinator 

Faculty of Law For her high level of commitment 
to student exchanges in Law 
(maintaining a balance in numbers), 
her assistance in establishing 
institutional processes in this 
regard and work towards bringing 
international students to the 
various LLM programmes.

Prof Amanda Gouws and  

Jacob du Plessis 

SARCHi Chair in Gender Politics 

Lecturer: Sociology 

Faculty of Arts and Social 
Sciences 

For their role in anchoring the 
longstanding short academic 
programme with Northwestern 
University, USA. This programme 
guided the development of similar 
short tailor-made programmes in 
the Global Education Centre. 

Jaco Brink Head: Equality Unit Division of Student Affairs For his longstanding development 
of teaching programmes for 
international students in the 
Global Education Programmes 
(GEP) and the manner in which he 
engages with international visitors 
with regard to equality and 
transformation. 
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Person         Position          Area              Reason 

Prof Christo Boshoff Professor & Departmental Chair: 
Business Management 

Faculty of Economics and 
Management Sciences 

For his support of the Global 
Education Programmes (GEP), 
enabling a constant programme 
offering for incoming international 
semester students. 

Dr Chris Pentz Senior Lecturer: Marketing 
Management 

Faculty of Economics and 
Management Sciences 

For his continued longstanding 
engagement since the early days of 
the International Office, his contri-
bution in programme development 
in Global Education Programmes 
(GEP) and the Winter School and 
creating outbound student mobili-
ty options. 

Elva van Wyk Administrative Officer Student Fees For her continuous support in 
financial administration of 
exchange students, their tuition 
waivers and her role in the Student 
Fees Committee with reference to 
international student fees matters 

Susan Blanche Principle Administrative Officer: 
Admission 

Office of the Registrar For her support in international 
academic administration from the 
inception of the Office for Interna-
tional Relations and continued 
positive engagement 
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Person         Position          Area              Reason 

Helene Niewoudt Business Specialist: Student 
Information Systems Support 

Office of the Registrar For her support in international 
academic administration with 
special reference to the Global 
Education Programmes (GEP) 

Maggie Goosen Founder: SPICE Group External For their longstanding support for 
the spouses and families of senior 
international students, visiting 
academics and international 
postdocs through weekly activities, 
individual support interventions 
and connecting them with the 
broader Stellenbosch community. 

Prof Eon Smit Former Director: University of 
Stellenbosch Business School 

Faculty of Economic and 
Management Sciences 

For role in positioning the Business 
School internationally and his 
seminal contribution towards 
EFMD, AACSB and AMBA accredi-
tation. 

Prof Usuf Chikte Executive Head: Department of 
Interdisciplinary Health Sciences

Faculty of Medicine and Health 
Sciences

For the passionate and selfless way 
he has organised the gatherings in 
celebration of Africa Day at the 
Faculty of Medicine and Health 
Sciences over the past three years. 
For his role and contribution to 
establishing the Department of 
Global Health.
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Person         Position          Area              Reason 

Prof Hennie Botha Head of Unit:  Gynaecological 
Oncology, Department of 
Obstetrics and Gynaecology

Faculty of Medicine and Health 
Sciences

For his role in creating an enabling 
and welcoming environment for 
international students within the 
department, for particularly 
accepting international postgradu-
ate students from Africa unto the 
clinical platform and by doing so 
illustrating the commitment of the 
Faculty towards enhancing health-
care and equality in South Africa 
and beyond.

Prof M R Moosa Executive Head:  Department of 
Medicine

Faculty of Medicine and Health 
Sciences

For his role in fostering close 
relations with African partners 
particularly the University of 
Botswana and for the department’s 
contribution to creating an 
enabling environment for interna-
tional elective students.
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