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• Distinguishing scholarly practice and 

scholarship

• The (potential) benefits of SoTL

• SoTL at SU – what benefits?

• Thoughts about the future



• clear goals

• adequate preparation

• appropriate methods

• significant results

• effective presentation

• reflective critique

Glassick et al 1997



Clear goals Clear, achievable, measureable outcomes

Adequate 

preparation

Up-to-date knowledge; identification and organisation of an 

appropriate quantity and level of material specific to 

outcomes 

Appropriate 

methods

(1) Selection of appropriate teaching methods(s) to meet 

defined objectives

(2) Selection of appropriate assessment measures to evaluate 

outcomes

Significant 

results

(1) Measures of quality/effectiveness of presentation

(2) Demonstration of learners’ accomplishment of objectives

Effective 

presentation

Making results/process available to colleagues

Reflective 

critique

Critical analysis of teaching activity that results in

changes to improve

Fincher et al, 2000



To be scholarship, teaching must be

• made public

• available for peer review and critique 

according to accepted standards

• able to be reproduced and built on by 

other scholars

Shulman 1999. Change 31(5): 11



• scholarly approach to 

challenges we face

• realities if being and 

doing HE in a LMIC
– can’t uncritically adopt 

what is generated 

elsewhere

– Global South











• local imperatives
– (pending update) Teaching

And Learning Policy

– #FeesMustFall



• presentations / workshops on teaching

(alone / with CTL)
– your department

– your faculty

• conference poster / paper on teaching
– PRONTAK/PREDAC mini-conference (Nov 2008)

– internal SoTL conference (May 2008)

– FYE Conference (8 – 10 Sep 2008)

– national disciplinary conference

– teaching conference in your discipline

• conference workshop



• applied research
– join a project

• HEQC Large Classes Project

• Critical Professionalism Project

– “FINLO” application (May & Nov each year)

– Researching Education workshop

• publications

• further study
– MPhil (Higher Education)

– MPhil (Health Sciences Education)

– doctoral studies

• teaching / professional portfolio

• Rector’s Award for Teaching Excellence





Cilliers, 2010: 4th annual SoTL conference

van Schalkwyk, Cilliers, Adendorff, Cattell & Herman (2013) 



SU enables the of 

academics along a single path that 

: research, teaching and 

social impact. 

The teaching role progresses from 

, towards , who 

become and ultimately 

.



think deliberately and 

questioningly about their 

teaching practice, and 

systematically review and 

document their professional 

growth

draw on educational 

literature to reflect on their 

teaching practice and 

professional growth, and 

move beyond personal 

reflection to observation and 

peer review of their teaching



1 Participants’ reactions

2a
Modification of attitudes 

and perceptions

2b
Acquisition of knowledge 

and skills

3 Change in behaviour

4a
Change in organisational 

practice

4b
Benefits to academics, 

students, society

Donald Kirkpatrick

15/3/24 – 9/5/14



• quality enhancement - teaching
– “first order” benefit



• quality enhancement – student learning
– “second order” benefit



• career advancement

• transformation

“influence their 

colleagues, and 

effect change in 

their local 

contexts as well 

as in institutional, 

disciplinary, and 

the broader 

[national context]”



• advance social justice



• solo academic
– Faculty of Education

– education in the disciplines

• partnership
– with other academics

– with educational developer

/ researcher

– with students



• responsive to contextual changes and 

challenges e.g. decolonise?

• or reflective of individual interest and 

need?
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• 3 examples

• work alone, with others, different teams

• expanding practice in their environments 

and beyond



• Archer, E. (2008). 

• Archer, E., & de Villiers, A. (2008). 

• Archer, E., & van Heusden, M. H. P. (2009). 

• du Plessis, S. S., Strijdom, H., Archer, E., van Heusden, M. H. P., 

& van Heerden, B. (2009). 

• Schmutz, A. M. S., & Archer, E. (2009). 

• Archer, E., & de Villiers, A. (2010). 

• Archer, E., & van Heerden, B. (2011). 

• de Villiers, A., & Archer, E. (2011). 

• du Plessis, S. S., Archer, E., Strijdom, J. G., van Heusden, M. H. 

P., & van Heerden, B. (2011). 

• Schmutz, A. M. S., Archer, E., & van Heusden, M. H. P. (2011). 

• Archer, E., van Heerden, B., & Bezuidenhout, J. (2012). 

• Archer, E., van Heerden, B., & Bitzer, E. M. (2015). 

• Keiller, L., & Archer, E. (2015). 

• Archer, E., Bitzer, E. M., & van Heerden, B. (2016). 

• Archer, E., Louw, A. J. N., & van Schalkwyk, S. (2016). 

• Espen, B., Archer, E., van der Merwe, C., & van As, J. (2016). 



• Steenkamp, L. P. (2007). 

• Steenkamp, L. P., & Baard, R. S. (2007). 

• Steenkamp, L. P., & Baard, R. S. (2008). 

• Steenkamp, L. P., Baard, R. S., & Frick, B. L. (2008). 

• Steenkamp, L. P., & Wessels, P. L. (2008). 

• Baard, R. S., Frick, B. L., Steenkamp, L. P., & du Plessis, S. A. 

(2009). 

• Wessels, P. L., & Steenkamp, L. P. (2009). 

• Baard, R. S., Steenkamp, L. P., & Frick, B. L. (2010). 

• Steenkamp, L. P., Baard, R. S., & Uys, D. W. (2011). 

• Baard, R. S., & Steenkamp, L. P. (2012). 

• Rudman, R., & Steenkamp, L. P. (2012). 

• Steenkamp, L. P., & Rudman, R. (2012). 

• Baard, R. S., Steenkamp, L. P., & Herron, A. (2016). 



• McKay, M. (2012). 

• McKay, M., & Smith-Tolken, A. (2012). 

• McKay, M. (2012). 

• McKay, M., Alessandri, A., & Smith-Tolken, A. (2014). 

• Costandius, E., Anthonissen, C., Gunter, E., Malgas, R. R., McKay, 

M., Nell, I. A., & Setati, E. (2015). 

• McKay, M., & Smith-Tolken, A. (2015). 

• McKay, M., Brand, J., & Panzeri, V. (2015). 

• Smith-Tolken, A., & McKay, M. (2015). 

• McKay, M., Panzeri, V., & Brand, J. (2016). 

• McKay, M., & Wirth, K. (2016). 







• 2007 (3)

• Bezuidenhout, J., Cilliers, F. J., Louw, A. J. N., Page, B., van Heerden, 

B., van Heusden, M. H. P., . . . de Villiers, M. (2007). Alienation and 

engagement in undergraduate (first year) Health Sciences studies. FINLO.  

• Bezuidenhout, J., Cilliers, F. J., Wasserman, E., & Wright, C. (2007). 

Alienation and engagement in postgraduate Pathology. FINLO.  

• Swart, E., & Oswald, M. M. (2007). Identifying pre-service teachers’ 

sentiments, attitudes and concerns regarding the implementation of 

inclusive education: enhancing the quality of modules. FINLO.  

• 2008 (3)

• Bindon, K., & Leibowitz, B. (2008). The changing face of the agricultural 

sciences: exploring concepts of alienation and engagement in the student 

experience. Paper

• Carolissen, R., Bozalek, V., Swartz, L., Nicholls, L., Rohleder, P., & 

Leibowitz, B. (2008). Teaching community as pedagogy of hope in an 

interdisciplinary space: the Community, Self and Identity project. . Paper

• Holgate, D. B., & Howell, K. T. (2008). Innovation and Collaboration in 

First-Year Mathematics. FINLO. 



• 2009 (2)

• Bezuidenhout, J., Wasserman, E., Burch, V., & van Heusden, M. H. P. 

(2009). The Postgraduate Learning Environment in Pathology at 

Stellenbosch University. Paper

• Costandius, E. (2009). Power Relations in Teaching and Learning 

Environments in the Context of Post-Colonial and Post-Apartheid South 

Africa. Paper

• 2012 (1)

• Nell, I. A., Blackie, M. A. L., Costandius, E., Leibowitz, B., Malgas, R. R., 

Rosasachi, S., & Young, G. (2012). Exploring notions of critical citizenship 

at Stellenbosch University. Paper

• 2014 (1)

• van der Wal, E., Lambrechts, L., Cousins, T., & van der Merwe, S. (2014). 

As You Are Standing Here: Excavating Stellenbosch’s Material Culture. 

FINLO.  



• 2015 (2)

• Costandius, E., Anthonissen, C., Gunter, E., Malgas, R. R., McKay, M., 

Nell, I. A., & Setati, E. (2015). Social justice education: A staff 

development action research project. Paper

• Murray, S. (2015). English Studies Imperfect: Conceptualising a curriculum 

as uneasy process. Paper

• 2016 (2)

• McKay, M., Panzeri, V., & Brand, J. (2016). Wake up and smell the guavas. 

Decolonising traditional wine aroma training for South African students: 

The first phase of an Action Research project. Paper

• Rewitzky, I., & Adendorff, H. (2016). Science students’ conceptions of 

academic support. FINLO



• chains
– conceptual development

over time

– critical citizenship

Costandius et al

– rural school (FHS)

– anatomy learning (Kotze)

• daisies
– related topics or teams

– other multi-project authors



– similar topic in different departments or 

faculties

– doctoral school in Interdisciplinary Health 

Sciences (Chabillal) and EMS (Franken)



• Kotzé, S. H. (2010). A morphological assessment of the health 

status of a cadaver population at the Faculty of Health Sciences, 

Stellenbosch University, with special reference to TB lesion 

distribution, using dissection and a full body digital X-ray scanning 

system (Lodox Statscan). FINLO

• Kotzé, S. H. (2011). A morphological assessment of the health 

status of a cadaver population at the Faculty of Health Sciences, 

Stellenbosch University, with special reference to TB lesion 

distribution, using dissection and a full body digital X- ray 

scanning system (Lodox Statscan). FINLO

• Kotzé, S. H., Mole, C. G., Greyling, E., & Hanekom, M. (2011). 

Preliminary outcomes of the effect on student learning on the 

inclusion of digital X-ray images (Lodox® Statscan®) of cadavers 

to the dissection program at the Faculty of Health Sciences. Paper

• Kotzé, S. H. (2012). The perceptions of medical students of the 

inclusion of full body digital X-ray images of cadavers (Lodox® 

Statscan®) as a tool for the study of surface anatomy. Paper



• McKay, M. (2012). The impact of an extended (7 month) internship period on industry partners 

and professional development in final year Viticulture and Oenology students. FINLO

• McKay, M., & Smith-Tolken, A. (2012). An analysis of students‟ and wine industry 

representatives‟ perceptions of professionalism and graduate attributes. Paper

• McKay, M. (2012). Adapting the extended (7 month) internship period for benefit of industry 

partners and professional development in final year Viticulture and Oenology students. FINLO

• McKay, M., Alessandri, A., & Smith-Tolken, A. (2014). Offering a map and a mirror: the role of 

the mentors in facilitating learning in final year students during an extended internship. Paper

• Costandius, E., Anthonissen, C., Gunter, E., Malgas, R. R., McKay, M., Nell, I. A., & Setati, E. 

(2015). Social justice education: A staff development action research project. Paper

• McKay, M., & Smith-Tolken, A. (2015). Where there’s WIL, there’s a Way: Integrating theory, 

learning and work in an Agricultural module. Paper

• McKay, M., Brand, J., & Panzeri, V. (2015). Assessing the Success of Teaching and Learning  in 

Sensory aspects of Oenology in different Demographic groups (SU Undergraduate and Partner-

College students). FINLO

• Smith-Tolken, A., & McKay, M. (2015). To be or not to be service-learning in a higher education 

institution. Paper

• McKay, M., Panzeri, V., & Brand, J. (2016). Wake up and smell the guavas. Decolonising 

traditional wine aroma training for South African students: The first phase of an Action 

Research project. Paper

• McKay, M., & Wirth, K. (2016). Weaving a complex tapestry: The challenge of managing 

multiple demands in AgriSciences programmes in HE. Paper



Vlok, E. D. and R. Kemp (2008). 

Program om personeel van die 

Dissipline Arbeidsterapie en

belangstellendes vanuit die 

Departement Interdissiplinêre

Aanvullende Gesondheids-

wetenskappe te bemagtig om 

navorsingsuitsette ten opsigte

van onderrig en leer te lewer

en wetenskaplik te rapporteer.

FINLO aansoek.







“Just because I can put 

together a Unit Outline 

doesn’t mean I’m engaged 

with the scholarship of 

teaching, that’s ridiculous. I 

mean, people will write 

something up to say how 

they reviewed the Unit and 

thought deeply about 

learning outcomes and all 

that stuff, but it’s just a 

means to an end for most 

people; we’re all playing the 

game”

(Lecturer, Health Sciences)



• higher order benefits of SoTL

• is there cross-pollination of practice at 

the conference with adoption of new 

ideas?

• are projects and presentations being 

presented (maybe published) to influence 

thinking and practice beyond SU?

• critical SoTL

• SoTL in a digital era

• SoTL with students




